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Introduction : 
 

  Education is one of the most powerful instruments of social, economic and 

cultural transformation necessary for the realization of national goals.  It helps to 

increase the productivity, achieve national and emotional integration and 

accelerate the process of modernization. It cultivates social, moral and spiritual 

values among people.  The successful running of any educational system in general 

and secondary education in particular depends mainly on factors like the teacher, 

the pupil, the curriculum, the teaching equipment etc.  Of these, the teacher is the 

pivot on whom the entire educational structure rests. 
 

CONCEPT OF JOB SATISFACTION 
 

 Job satisfaction is a pleasurable or positive emotional state resulting from the 

appraisal of one’s job or job experiences (Locke, E.A., 1976). The extent of job 

satisfaction is measured through different aspects such as work, work place, 

infrastructure provided, supervision, salary, job security, promotional opportunity, 

incentives and work environment.  According to Lavingia, K.V. (1974), a teacher 

who is happy with his work, finds satisfaction in his life and plays a pivotal role in 

the upliftment of society.  Hence, only a friendly, enthusiastic, satisfied, secure and 

well-adjusted teacher alone can contribute to the well-being of his pupils. 
 

NEED FOR THE PRESENT INVESTIGATION 
 

 Job satisfaction is required in any profession in general and in teaching 

profession in particular.  The role of teachers in the national development is 

becoming increasingly important. The intellectual and personality development of 

students depend largely on the commitment of the teachers.  The investigator, after 

going through the literature available in the area of job satisfaction, proposes to 

study different factors that contribute for the job satisfaction of teachers working in 

secondary schools.   
 

OBJECTIVES OF THE STUDY 
 

 The main objective of the present study is to determine factors  affecting job 

satisfaction of secondary school teachers.   

 The following are the other specific objectives of the study: 
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 To study the influence of gender on job satisfaction of  Secondary School 

teachers.  

 To study the influence of marital status on job satisfaction of Secondary School 

teachers.  

 To study the influence of age on job satisfaction of Secondary School teachers.  

 To study  the   influence  of experience on job satisfaction of Secondary School 

teachers.  

 To study the influence of designation on job satisfaction of Secondary School 

teachers.  

 To study the influence of location of the institution on job satisfaction of 

Secondary School teachers.   

 To study the influence of Medium of Instruction of  the School on  job 

satisfaction of Secondary School teachers.  
 

HYPOTHESES OF THE STUDY : 
 

The following hypotheses have been formulated for the    present investigation: 

1. There is no significant difference in the job satisfaction of male and female 

teachers working in secondary schools. 

2. There is no significant difference in the job satisfaction of married and 

unmarried teachers. 

3. The age of secondary school teachers would not influence their job satisfaction. 

4. The experience of teachers would not influence their job satisfaction. 

5. There is no significant difference in the job satisfaction of School Assistants 

and Headmasters working in Secondary Schools. 

6. Secondary School Teachers working in rural and urban areas do not differ 

significantly in their job satisfaction. 

7. The medium of instruction of the school would not influence the job 

satisfaction of teachers. 
 

 LIMITATIONS OF THE STUDY : 
 

        The study is limited to find out the factors responsible       for the job 

satisfaction of Secondary School teachers working  in  the three north coastal  

districts of Andhra Pradesh, viz., Srikakulam, Vizianagaram and Visakhapatnam.  
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METHODOLOGY: 

(a)  Sample:   

 The investigator used Random Stratified method of sampling for the present 

investigation.  The sample consisted of 500 teachers working in different Secondary 

Schools of the three coastal districts of Andhra Pradesh, viz., Srikakulam, 

Vizianagaram and Visakhapatnam.  

 (b)  Research Tools used:   

 The investigator used a well prepared questionnaire as the tool of research for 

the present investigation.  The questionnaire consisted of 72 items.  A sample of 

100 teachers was considered for Pilot study.  This sample comprises of male and 

female teachers of different age groups working in secondary schools being 

managed by three different agencies, viz., the Government, the Local Bodies and the 

Private.  After selecting items for the research tool, the investigator verified 

whether the tool prepared for the investigation is in conformity with all the 

conditions required by a standard measuring instrument. The measures of 

Reliability, Validity and Objectivity of the tool have been calculated and found that 

these values are in conformity with the requirements of a standard tool in respect 

of 60 items.  Hence, the tool for final administration was prepared with these 60 

items.   

(c)  Administration of the tool:   

 The final form  of   the questionnaire  consisting of  60 items was administered  

to 528  teachers working in the Secondary Schools of the three north costal districts 

of Andhra Pradesh, viz., Srikakulam, Vizianagaram and Visakhapatnam. Out of 528 

teachers for whom the scale was administered, only 510 teachers returned the 

questionnaires duly filled-in. On scrutiny of these 510 filled-in questionnaires, 10 

are found to be defective (8 are not completely filled-in and Personal data has not 

been provided in 2 questionnaires). Hence, the investigator used only 500 

questionnaires which are fool proof in all respects for the present investigation. 
 

STATISTICAL INTERPRETATION OF DATA: 
 

 To understand the nature of job satisfaction among different categories of 

teachers and to know the influence of each variable on their satisfaction have been 

estimated using various statistical techniques like Mean score values, Standard 

Deviations and  t-ratios and are presented in the following table: 
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Table showing t-values of different variables on Job Satisfaction scale 

 
S.No. 

 
Variables 

    
     N 

  
 
     M 

 
   S.D. 

 
  t-
ratio 

 
   Result 

    1. GENDER Male  
Female 

240 
   
260 

241.8 
   
233.1 

   20.4 
   21.8 

      
4.63 

 Significant at 
  0.05 & 0.01 
     levels 

    2. MARITAL 
STAT US 

Married  
Unmarried 

380   
   
120 

 34.5   
   
244.2 

23.75   
   
14.60 

    
5.44 

 Significant at 
  0.05 & 0.01 
     levels 

    3. AGE Below 40 yrs  
40 Yrs & 
above 

280  
   
220   

  234.5  
   
238.1   

23.60  
   
21.03   

      
1.82 

Not  Significant  
at 0.05 & 0.01 
     levels 

    4. EXPERIENCE Below 10 yrs  
10 Yrs & 
above 

340  
   
160 

237.0  
   
238.5 

24.89  
   
20.03 

 
0.72 

Not  Significant 
at 0.05 & 0.01 
     levels 

    5. DESIGNATION Headmaster   
School Asst. 

50 
   
450 

244.7 
   
234.6 

 18.42 
   
24.30 

    
3.55 

 Significant at 
  0.05 & 0.01 
       levels 

    6. LOCATION OF 
THE 
INSTITUTION 

Rural   
Urban 

260   
   
240 

42.5   
   
237.4 

19.45   
   
19.49 

 
2.94 

 Significant at 
  0.05 & 0.01 
       levels 

    7. MEDIUM OF  
INSTRUCTION 

English   
Telugu 

120  
   
380 

236.0  
   
233.9 

   17.7  
   25.1 

 
1.02 

Not  Significant 
  at 0.05 & 0.01 
     levels 

 

FINDINGS OF THE STUDY : 

         On the basis of the analysis and interpretation of data, the investigator has 

arrived at the following findings: 

1. There is significant difference between the job satisfaction of male and  

female teachers working in secondary schools. Male teachers working in 

secondary schools are better satisfied in  their  jobs as compared to their 

female counterparts.   

2. There is significant difference between the job satisfaction of married  and 

unmarried teachers working in secondary schools. Unmarried teachers 

working in secondary schools are better satisfied in their jobs as compared to 

their married counterparts. 

3. There is no significant difference between the job satisfaction of secondary 

school teachers aged below 40 years and those with an age of 40 years and 

above.   

4. There is no significant difference in the job satisfaction of secondary school 

teachers with an experience of below 10 years and those with an experience of 

10 years and above. 
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5. There is significant difference in the job satisfaction of Headmasters and 

School Assistants working in Secondary Schools. 

Headmasters working in secondary schools are better satisfied in their jobs as 

compared to those working as School Assistants. 

6. There is significant difference in the job satisfaction of secondary school 

teachers working in Rural and Urban areas. 

Teachers working in schools located in Rural areas are better satisfied in their 

jobs as compared to those working in schools located in Urban areas. 

7. There is no significant difference in the job satisfaction of teachers working in 

English and Telugu medium secondary schools. 
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EMOTION REGULATION AMONG ADOLESCENTS 
 

** DR. P.SUDHAMAYI ** PROF. G.BABU RAO  

 

ABSTRACT: 

Emotions play an important role throughout the span of our lives because they 

enrich virtually all of our waking moments with either a pleasant or an unpleasant 

quality. The present study aimed at to assess emotional regulation among 

adolescents with related to their gender and socioeconomic status. Emotion 

Regulation Questionnaire developed by Gross, J.J., & John, O.P. was administered to 

80 adolescents. The data was subjected to descriptive statistics and t-test. The 

results revealed that boys adopting Reappraisal strategy and girls used suppression  

strategy to regulate their emotions. Low socio-economic status group adopted 

excessive suppression strategy than high income group.   
 

Key words: Emotion Regulation, Gender, socio-economic status, Adolescents. 
 

INTRODUCTION: 

Emotion is a complex state of organism, involving bodily changes of a 

widespread character-in breathing, pulse, gland secretion etc., and on the mental 

side, a state of excitement of perturbation, marked by strong feeling, and usually an 

impulse towards a definite form of behaviour. An emotion is experienced as a 

feeling that motivates, organizes and guides perception, thought and action. Every 

emotion have four characteristics i.e., High instability, great intensity, partial 

perspective and relative brevity. Characteristics are the properties of the emotional 

experience and components (cognition, Evaluation, motivation and feeling) are the 

conceptual division of the elements of this experience. 

Emotion regulation refers to the processes that individuals use to influence 

and monitor their emotions. Emotion regulation has three components: cognitive, 

behavioral, and physiological (Brenner & Salovey, 1997). The cognitive component 

refers to one’s perceptions of inner (or “felt”) emotions. The behavioural 

component refers to the external signs of emotion, such as facial expression and 

body language. Finally, the physiological component refers to physical states 

influenced by heart rate or hormone levels.  

Emotion regulation involves being able to adjust the intensity of one’s feelings 

in order to gain awareness about the situation and one’s personal reaction to the 

situation. Through awareness of the situation, the individual is better able to 

respond adaptively to the issue or event (Saarni, 1999). Indeed, many researchers 
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use the terms “coping” and “emotion regulation” interchangeably because both 

terms reference an ability to manage emotional reactions to stressful events. One’s 

experiences of emotions guide self-behaviours and thus, the ability to manage a 

subjective experience of emotion strengthens one’s ability to manage appropriate 

expression of emotion in a relational context (Saarni, 1999).  

Gross’ Model for Emotion Regulation :  
 

 
Figure 1: Emotion Regulation Model by Gross (1998). 
 

Gross (2001) describes a process model of emotion regulation includes all of 

the conscious and nonconscious strategies we use to increase, maintain, or decrease 

one or more components of an emotional response’.  Increasing components of an 

emotional response is called up-regulation of an emotion, and decreasing these 

components is called down-regulation of an emotion. The components he considers 

are (1) the experiential component, (the subjective feeling of the emotion), (2) the 

behavioural component (behavioural responses), and (3) the physiological 

component (responses such as heart rate and respiration). Humans use strategies 

to affect their level of emotional response for a given type of emotion, for example, 

to prevent a person from having a too high emotional or too low emotional 

response level. He differentiates between antecedent-focused strategies and 
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response-focused strategies. Antecedent-focused strategies are applied to the 

process preparing for response tendencies before they are fully activated. 

Response-focused strategies are applied to the activation of the actual emotional 

response, when an emotion is already underway. Gross distinguishes four different 

types of antecedent-focused emotion regulation strategies, which can be applied at 

different points in the process of emotion generation: situation selection, situation 

modification, attentional deployment and cognitive change . A fifth strategy, 

response modulation, is a response-focused strategy. In the present study emotion 

regulation strategies Cognitive reappraisal and Expressive suppression  were 

focused. Cognitive reappraisal is defined as the attempt to reinterpret an emotion-

eliciting situation in a way that alters its meaning and changes its emotional impact 

(Lazarus and Alfert, 1964; Gross and John, 2003). Expressive suppression is defined 

as the attempt to hide, inhibit or reduce ongoing emotion-expressive behaviour 

(Gross and Levenson, 1993; Gross and John, 2003).  

Based on an analysis of how emotions unfold over time, it has been argued that 

cognitive reappraisal and expressive suppression have their primary impact at 

different points of the emotion-generative process. Specifically, cognitive 

reappraisal is an antecedent-focused strategy that acts before the complete 

activation of emotion response tendencies has taken place. It thus might be 

expected to modify the entire temporal course of the emotional response before 

emotion responses have been completely generated. Expressive suppression is a 

response-focused strategy that intervenes once an emotion is already under way 

and after the behavioural responses have already been fully generated. It thus 

might be expected to require repeated efforts to manage emotional responses as 

they continually arise, challenging the individual’s resources. Junilla K. Larsen etal., 

(2013) explored on Emotion Regulation in Adolescence: A Prospective Study of 

Expressive Suppression and Depressive Symptoms. Results of the study interpreted 

as reflecting the impact of emotion regulation efforts on depression. Suppression 

and depressive symptoms were correlated within each time point. Depressive 

symptoms preceded increased use of suppression 1 year later, but suppression did 

not precede future depressive symptoms. Overall, the findings suggest depressive 

symptoms may be a potential precursor of habitual use of suppression during 

adolescence. 

 Kaela Stuart Parrigon etal.,(2015) reviewed on Attachment and Emotion in 

Middle Childhood and Adolescence. The attachment relationship between parents 

http://www.ncbi.nlm.nih.gov/pmc/articles/PMC4168764/#B42
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC4168764/#B26
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC4168764/#B24
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC4168764/#B26
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and children is a key mechanism by which children and adolescents learn emotion 

skills, including emotion understanding, coping strategies, and how to manage 

different affective experiences. The review is organized by emotion domain, 

including emotion understanding, affective experiences, physiological indicators of 

arousal and emotion, and processes for the regulation of emotion.  

Damian Francesco Santomauro (2015) studies on Emotion Regulation in 

Adolescents and Young Adults with Autism Spectrum Disorders. The aim of this 

series of studies was to investigate emotion regulation in adolescents and young 

adults with ASD, report on the prevalence of emotion regulation issues, and to 

evaluate a group cognitive behavioural intervention aimed at improving emotion 

regulation skills. Focus groups and interviews were conducted with adolescents 

and young adults with ASD, parents of adolescents and young adults with ASD, 

teachers, and psychologists (N = 26), to capture a preliminary picture of emotion 

regulation in this population, and to probe for triggers of troublesome emotions and 

successful coping strategies. The trial is further illustrated by qualitative findings 

and case studies. A meta-analysis by Tianqiang Hu, Dajun Zhang , And Jinliang Wang 

(2014) examined the relationship between emotion regulation strategies (cognitive 

reappraisal, expressive suppression) and mental health (measured by life-

satisfaction, positive affect, depression, anxiety, and negative affect). The results 

showed that cognitive reappraisal was Correlated significantly and positively with 

positive indicators of mental health. And negatively with negative indicators of 

mental health. Expressive suppression Was correlated negatively with positive 

indicators of mental health, and Positively with negative indicators of mental 

health. 

METHODOLOGY: 

OBJECTIVES:  

 To assess difference between boys and girls with regard to their emotion 

regulation. 

 To assess difference between students from low and high socio economic 

status with regard to their emotion regulation. 

HYPOTHESES: 

 There exists significant difference between boys and girls in different schools 

with regard to their Emotion regulation. 

 There exists significant difference between students from low and high socio 

economic status with regard to their Emotion regulation. 
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Participants:  

A sample of 80 High school students were selected, which 40 boys and 40 girls 

from low and high income socio economic status.  
 

Tool:   

To measure emotion regulation, “Emotion Regulation Questionnaire (ERQ)” 

developed by Gross, J.J., & John, O.P.. (2013) to assess individual differences in the 

habitual use of two emotion regulation strategies: cognitive reappraisal and 

expressive suppression.  
 

Procedure:  

 The researcher established rapport with the students, Emotion Regulation 

Questionnaire was administered with necessary instructions. Subjects were asked 

to answer the statements, by putting number against the number on a 7 point-scale 

for each statement, showing their responses depending upon the intensity of their 

feelings. 

RESULTS AND DISCUSSION: 

Table-I : Shows Means, SDs and ‘t’ values of Emotion Regulation (Boys & Girls)  
 

 N Boys Girls ‘t’ value 
M SD M SD 

Cognitive 
Reappraisal  

40 12.19 3.199 9.08 3.07 
3.671** 

Expressive 
Suppression 

40 8.17 3.001 11.61 4.21 4.208** 

 

** Significant at 0.01 level 

Table-II : Shows Means, SDs and ‘t’ values of Emotion Regulation (students 

with low and high economic status) 
 

 N Low Economic 
Status 

High Economic 
Status 

‘t’ value 

M SD M SD 
Cognitive 

Reappraisal  
40 11.01 3.92 10.46 3.42 

0.668@ 

Expressive 
Suppression 

40 10.67 3.6 7.50 2.88 3.443** 

 @ Not Significant 

 ** Significant at 0.01 level 
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DISCUSSION: 
 

         Table –I shows the emotion regulation scores of boys and girls. The t-value 

3.671 indicating that there is a significant difference between boys and girls with 

regard to their cognitive reappraisal. Boys obtained high mean score than girls. In 

expressive suppression significant  t- value (4.208) shows the difference between 

the groups, where as girls obtained high scores than boys. 

         Table –II shows the emotion regulation scores of adolescents with low and high 

socio –economic status. The t-value 3.443 shows that there is  difference between 

the low and high income groups in their excessive suppression strategy. Low 

income group adopting this strategy to regulate their emotions than high income 

group. There is no difference between the groups in using cognitive reappraisal 

strategy to regulate their emotions.  

         The usage of cognitive reappraisal allows to implement and produce 

interpersonal behaviour that is appropriately focused on social interaction, and is 

perceived by the others as emotionally engaging and responsive, parental 

attachment.  Whereas expressive suppression comes relatively late in the emotion-

generative process and principally modifies the behavioural aspect of the emotional 

responses, without reducing the subjective and physiological experience of negative 

emotion, which is not directly targeted by suppression and may thus continue to 

linger and accumulate unresolved. The role of beliefs in shaping when and how the 

individual try to regulate emotions; unexplored realm of automatic emotion 

regulation processes also influence the emotion regulation. 
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A STUDY OF RELATIONSHIP BETWEEN PERSONALITY ADJUSTMENT  

AND JOB SATISFACTION AMONG JUNIOR COLLEGE  

LECTURERS IN VIZIANAGARAM DISTRICT 
 

* MADHU PRIYA 

Introduction : 

Though education was considered thus as paediocentric, it is a Bipolar process 

in which the personality of one person influences another with a view to modify his 

behaviour in order to bring about his alround development in thoughts, feelings 

and actions.  While education is paediocentric in essence, the teacher still occupies a 

central role in the learning of a child.  The tender mind of the child is to be nurtured 

and the light of learning should be lighted.  But b whom? We can candle that light of 

learning ? An educational institution must always remember that the first and 

foremost aim of education is to create a path for the continuous pursuit of truth. 

The atmosphere should be open and free, ‘like an open door’, wherein the teachers 

and pupils ma mix together like the members of a family.  The same simple and easy 

life should be lived by all, free from an atmosphere of authoritarian domination.  

Instead of the teachers, exercising authority over the pupils, both should be guided 

by the same objective, viz., the pursuit of culture and the search for truth, so that 

each may develop his own individuality and thereby pave the way for the 

advancement and spread of that learning. The search for evidence, finding the 

difference in the effectiveness of school and classroom has become one of the 

central themes in educational research.  Long-held notions and assumptions about 

the relationship of school inputs and outputs are being reconsidered and re-

examined.  At one tie, it was thought that schools possess total influence to bear on 

the child’s achievement. 

Research findings have shown that not only Teacher Effectiveness and Work 

Orientation many other personality variables, psychological aspects also affects 

academic achievement; the noticeable factor for the progress of a child in efficiently 

learning and possessing a grip over a subject in the curriculum of the study.  As is 

the teacher so is the school – is the axiom, which remains undisputed and the 

efficiency and extent of education rests on the stability and the civility of an 

organized group of teachers. With the character of an individual, there is usually 

associated another word, the ‘personality’ of the individual.  Though there is not a 

very great difference between the character of person and his personality, the 
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following pages dealt with them separately.  Drawing a distinction between 

‘character’ and ‘personality’, Woodworth says: “Character refers mostly to conduct 

that can be called right or wrong that meets or fails to meet the accepted social 

standards.  Personality refers to behaviour which, though not necessarily right or 

wrong, is pleasing or offensive to other people, favourable or unfavourable to the 

individual’s standing with his fellows.” (Woodworth : Psychology, p.87).  He further 

suggests that his distinction is not sharp and he disregards it in his own description 

of personality. 

Personality: 

 The term ‘personality’ is used in a variety of ways.  When you say that ‘Ram has 

a good personality’, most often people understand by it that Ram is a well built, 

healthy and study young man.  Those who appear before a selection board often 

hold this view.  They consider that if a man is handsome, can express himself and 

have outwardly charming manners, he is sure to attain success in the interview test.  

In this case, the above-mentioned qualities are considered as traits of good 

personality.  But this is an erroneous notion.  Personality may include these but 

there are many more things which are implied in our saying that ‘Ram has a good 

personality’. 

Definition of Personality: 

 Many attempts have been made to define personality.  Some of them, which are 

more important are discussed here. Warren defines Personality ‘as the entire 

mental organization of a human-being at any stage of his development’.  This 

definition is erroneous in the sense that the human being is not made up of sets, 

compartments or organizations out of which some are mental and some are 

physical.  On the contrary, the human being is a completely integrated functioning 

unit or a complete whole.  Thus any definition, which separates the physical and the 

mental or leads to a dualistic interpretation of the facts of human existence, cannot 

be acceptable to us. (H.C.Warren: Elements of Psychology). 

Development of Personality: 

 A newborn infant becomes to this world equipped with certain inherited 

capacities for personality development.  In the very beginning of his life, he lacks a 

differentiated personality.  The older persons who come in his contact interpret his 

untutored responses in the light of their own personality reactions.  Slowly, the 

infant begins to develop an understanding of the effects of his behaviour upon 

himself and other people and his personality begins to emerge out. As personality is 
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not fixed and permanent, it follows that heredity plays a small part in its 

development.  It is rather the day-by-day experiences of the individual, the kinds of 

environment in which he was developed and the opportunities for all kinds of the 

learning that are responsible for his personality development.  The infant develops 

his personality with every movement that he makes during a day.   

Measurement of Personality Adjustment: 

 Measurement is one kind of description.  When we measure we describe, but 

the description is always in terms of some standard of comparison and usually in 

numerical terms: that is, ‘the description is in terms of degree of more or less’.  

When we measure we measure always some part of the whole, near the total object.   

Even on measuring the table in many ways its length, width, thickness, height, 

hardness, weight, smoothness and so on almost indefinitely, we will not be able to 

get a complete measurement of the table.  Similarly, in the measurement of 

personality, which is infinitely a more complex thing, we will never be able to get a 

full measurement of it. 

JOB SATISFACTION: 

The term Job Satisfaction is generally used in original behaviour in business 

management. One of the senses signs of determining conditions in an organization 

is low job satisfaction (Keith David, 1993).  Job Satisfaction is the favourableness or 

unfavourableness with, which employees view their work (Brunegerg, 1976).  It 

signifies the amount of agreement between one’s expectations of the job and the 

rewards to the job provides.  Job Satisfaction is concerned with a person or a group 

in the organization.  Job Satisfaction can be applicable more to parts of an 

individual’s job.  If each person is highly satisfied with his job then only it will be 

considered as group job satisfaction. Generally Job satisfaction is related with 

number of employees variables such as turnover, absence, age, occupation and size 

of organization in which he works.  According to Garton (1976), employee’s 

satisfaction and morale are attitudinal variables that reflect positive or negative 

feelings about particular persons or situations, satisfaction when applied to work 

context of teaching seems to refer to the extent to which a teacher can meet 

individual, personal and professional needs as an employees (Strauss, 1974). 

Maslow (1970), Herzberg (1959), Hay and Miskel (1978) and others proposed the 

theories on job satisfaction.  According to Maslow ‘a person’s satisfaction is 

determined by the fulfillment of his five levels of need’.  Herberg’s motivation 

hygiene theory assumes that two variables determine a person’s satisfaction.  (1) 
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Internal factors like achievement, recognition etc., and (2) external factors such as 

salary and interpersonal relation.  Relations Lartie (1975) believed that teaching 

continues to be rather limited in its available extrinsic rewards and that if teacher 

job satisfaction is to be increased efforts are to be made to improve the teaching 

situations.  According to Edward and others (1976) a high performance leads to 

high job satisfaction, which in turn becomes feedback to influence future 

performance.  Better performance leads to high rewards.  This improvement in 

satisfaction is because of employee’s feeling that they are receiving rewards in 

proportion to their performance on the other had, if rewards one such as 

inadequate for one’s level of performance, dissatisfaction access. The Indian 

Education Commission (1964-66) also stated that ‘nothing is more important than 

providing teacher’s best professional preparation and creating satisfactory 

conditions of work in which they carefully be effective’.  Stapleton, Croft and 

Frankiewiz (1979) found a positive relationship between job satisfaction and 

effective teacher behaviour.  In the light of the above the theoretical framework of 

teacher job satisfaction may be considered as one of the important factors, which 

can enhance teaching competency. 

Dimensions of Teacher Job Satisfaction: 

 The Teacher Job Satisfaction Inventory tool of the present study is consists of 

four dimensions viz., Professional aspects, Teaching Learning aspects, Innovation 

aspects and Inter-personal relations aspects. Professional aspects related to job 

security and social prestige, moulding the young minds, getting appreciation from 

others, reaching problems of the students. Teaching Learning aspects refer to 

problems of the students, new situations, successfully managing the classroom 

teaching, active participation of students, reaching problems of students, innovative 

techniques in teaching, systematic plan of work aspects. Innovation relates to 

creativity, innovative technique in teaching, and participation of cultural activities, 

co-curricular and social welfare activities. Inter-personal relations refer to relations 

with colleagues, parents, students, higher authorities or any personnel confined to 

school. 

Measurement of Teacher Job Satisfaction: 

 Job satisfaction measuring procedures appear to be complicated at a first 

glance.  It seems simple to go to the employees and get data from them and then 
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interpret.  But experiences are shown that careless procedural class can limit 

seriously the validity and usefulness of the survey.  Keen attention should be given 

to question construction, maintenance of anonymity for employees and sampling 

procedures (Donald and Charles, 1975).  Even in education field it is very difficult to 

measure the Teacher Job Satisfaction. After careful observation of the literature it is 

found that teachers job satisfaction can be measured mainly in two ways viz., (1) 

Observation and interviews and (2) Use of tests including inventories and writing 

scales developed by some psychologists and educational researches like Crook, 

Maslach, Herhier and others, and Gaba Teacher Job Satisfaction Scale, Gupta and 

Srivastava Teacher Job Satisfaction Scale, Lodahi and Kejher’s job involvement scale 

and Job satisfaction developed by Dixhit are some of the tools available for 

measuring job satisfaction.  However, they are context specific and may not be 

suitable for the present study.  Hence, the researcher developed a Teacher Job 

Satisfaction Self-rating Scale. 

Relationship between Teacher Personality  Adjustment and Job Satisfaction: 

  The successfulness of any educational programme basically depends on the 

right performance and acceptance of teacher community.  This mainly depends on 

their satisfaction in their profession.  The teacher in the present situation is facing 

various academic and administrative issues.  The teachers Personality Adjustment 

in relation to various professional, administrative, personal and societal aspects are 

involved in the teacher profession.  The aspects Teacher Stress and Job Satisfaction 

are conceptually independent and practically interdependent. B.R.Rao (1989) 

rightly pointed out that ‘the quality or effectiveness of a teacher is considered to be 

associated with his attitudes towards his profession, his satisfaction with his values 

and adjustment in the job and the professional interest’.  Similarly, Dr.D.S.Kothari 

advocates (Indian Education Commission, 1964-66) advocates ‘even the best 

curriculum and most perfect syllabus remains dead unless quickened into life with 

right methods and right mind of teachers’.  Further Mallet (1953), Branelwein 

(1955) and Dr.VSR, Pakalapati (1994) also felt that the teacher has final 

responsibility of determination of educational objectives and selecting the proper 

procedure to achieve the desired learning out comes. The above views are 

inconformity with the present theoretical framework that there is a reciprocal 

relationship between Personality Adjustment and Job Satisfaction. Theoretically 

this conceptual framework may be sound but practically how far Teacher 
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Personality Adjustment influencing the Teacher Job Satisfaction aspect and to what 

extent are the queries in the present research study.  Hence, the study has taken up 

by the researcher to find out the relationship between the Teacher Personality 

Adjustment and Job Satisfaction in the context of Intermediate Education. 

It is highly essential that the research worker survey the literature and studies 

related to the problem under investigation in the preliminary stage of research.  

'Survey of related literature implies locating, tracing and evaluating reports of 

research as well as report of casual observations and opinions that are related to 

the individuals planned research projects.  The advantages of the ability to make 

use of the wisdom accumulated through the ages enables him to make sure that his 

problem does not exist in vacuum and considerable work has been done on 

problems related to his proposed investigation.  The success of his efforts will 

depend in no small measure on the extent to which he capitalizes on the advances 

both empirical and theoretical studies made by previous researchers. The need and 

importance of related studies and literature have been highlighted by Best who says 

'Practically all human knowledge can be found in books and libraries.  Unlike other 

animals that must start anew with each generation, man builds upon the 

accumulated and recorded knowledge of the past (John, W.Best, 'Research in 

Education', Eaglewood Cliffs, N.J: Prentice Hall of India Pvt., Ltd., Inc., 1950, P.31). 

Dewey has outlined review of related studies as the third step of the scientific 

method.  'It is a crucial step which invariably minimizes the risk of dead ends, 

rejected topics rejected topics, rejected studies, wasted efforts, trial and error 

activity extended towards approaches already discarded by previous investigators 

and even more important erroneous findings based on the faulty research design 

(George, J.Mouly, 'The Review of Related Research', The Science of Educational 

Research', New York, American Book Co., 1963, p.3). 

         The Survey of Related Literature and studies also help to avoid the risk of 

duplication.  It helps the investigator to see 'whether the evidence already available 

solves the problem adequately without further investigation and thus to avoid the 

risk of duplication.(Carter,V.Good, Barr and Scates, D.E., 'Methodology of 

Educational Research', New York, Appletion Century Crofts, Inc., 1941, p.168). 

Every investigator is expected to know what sources are available in his field of 

inquiry, which of them he is likely to use and where and how to find them.  Survey 

of related literature besides forming one of early chapters in a research report for 
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orienting the readers, serves some other purposes.  In order to find out the related 

studies and literature the investigator referred various educational journals and 

research studies published in India and Abroad.  Some of the relevant studies 

conducted in this area reviewed here. Carter V.Good thinks, 'the key to the vast 

store house of published literature may open doors to sources and provide helpful 

orientation for definition of the problem, background for selection of procedure and 

comparative data for interpretation of results.  In order to be truly creative and 

original, one must read extensively and critically as a stimulus to thinking'. 

Personality Adjustment: 

Studies Abroad: 

         Albert K.Liau; Daniel J.Flannery and Kathleen Quin-Leering (2004) studied 'A 

Comparison of Teacher-Rated and Self-Report Threats of Interpersonal Violence'.  

This study reveals that the association between teachers’ identification of children 

who use threats and children’s self-identification as throatiness was explored. 

         Gypsy M.Denzine; William E.MartinJr. and Leslie D.Cramblet, Northern Arizona 

University (2005) studied 'Do Teacher Education Programmes Have Personality?.  

This study reveals that Teacher education programs might consider the extent to 

which their own curriculum provides pre-service teachers with some foundational 

knowledge in personality psychology. Luch R.Betts and Ken J.Rotenberg (2007) 

studied 'A Short Form of the Teacher Rating Scale of School Adjustment' (TRSSA).   

As evidence for validity of the scale, the Short Form TRSSA is associated with 

children's self-reported school adjustment and academic performance.  Bidyadhar, 

S. (1991) was concerned with teacher perception of students, and validation of the 

Lens Model in the Social judgment process.  The results of the study reveal that 

intrinsic motivation and sociability to be the main bases and then resourcefulness, 

competitiveness, classroom performance, had work and past academic performance 

to be the second-order bases – with some differences among the four groups. 

Garett, R.M. (1999) studied ‘Teacher Job Satisfaction in Developing Countries’.   The 

evidence available from mature educational systems identified a complex picture in 

which job satisfaction, itself a multi-faceted concept, was closely related to the other 

key factors of work life complexity and work centrality. Stress was produced, 

manifested, and coped with differently in different societies. The role played by 

stress in the normal working life of teachers in developing countries was a little-

understood area. Reddy and Babu (1995) analyzed the level of job satisfaction of 
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male and female teachers of residential and non-residential schools.  Jyothi and 

Reddy (1998) attempted to study the professional satisfaction of teachers working 

in the schools for the hearing impaired in Andhra Pradesh.  Ratnappa (1998) 

studied the personal and professional satisfaction of women teachers of schools, 

colleges and universities in Andhra Pradesh. 

Need for the Study: 

 The importance of Personality Adjustment is so apparent that it needs 

no explanation – it is universally accepted that the psychological adjustment 

of the human beings is leading to concept of individual Personality 

Adjustment is the important aspects in developing the character.  In spite of 

the wide usage the word Personality Adjustment is difficult aspect, which 

was discussed in psychology in a threadbare manner.  The concept of 

Personality Adjustment is an integral part of the human beings.  Job 

satisfaction is another important aspect to assess the academic performance 

in relation to various academic aspects which influence the ability of the 

faculty members in terms of their psycho-analytical problems exist in the 

institution. What are the factors that determine the Personality Adjustment 

and Job Satisfaction of an individual? Why do Teachers do differ in their 

Personality Adjustment and Job Satisfaction?  Are there individual 

differences among Personality Adjustment and Job Satisfaction among the 

Teacher community? Do all the Faculty Members possessed the same 

opinion in their Personality Adjustment and Job Satisfaction?  The above are 

the immediate puzzling questions, which arose in the mind of the 

Investigator.  The answers to the above questions may reveal some kind of 

interesting conclusions to enable the investigator to understand the 

significance of Personality Adjustment and Job Satisfaction.  The answers to 

the above mentioned questions help the investigator in establishing the 

relationship among the Lecturers of selected Junior Colleges in Vizianagaram 

District. There are three basic categories in the educational research 

methods.  They are – (1) Historical Method, (2) Experimental Method and 

(3) Survey Method.  This Classification is based on two factors i.e., Time and 

purpose of the Investigation.  The investigator of the present study is 



                       INTERNATIONAL JOURNAL OF PSYCHOLOGY AND EDUCATION   
VOLUME - 3     ISSUE - 7     MAR   ‘2016 

           “IJPE”   ISSN: 2321 - 8606 

 

IJPE       Page 21
  

considered to administer the popular tools duly constructed and 

standardized by the previous investigators among the selected sample of 

Teachers working in Residential Schools of Vizianagaram District. 

Definition of Terms: 

 In the present study the term ‘Teacher’ is refers to the Lecturers working in 

Junior Colleges and the College refers to ‘Junior College’. Variables denotes Sex for 

Male and Female, Locality for Rural Urban, Age for below 35 years above 35 years, 

Experience below 15 years and above 15 years, Qualifications for Post-graduates 

and Post-graduates with M.Phil/Ph.D., Subject of Teaching for Sciences and 

Humanities, Marital Status for Married and Unmarried and Type of Management for 

Government/Aided and Private Unaided Institutions.  

Basic Assumptions: 

The investigator started the research study with the following basic assumptions. 

(1) There will be no significant relationship between Personality Adjustment and 

Job Satisfaction among Lecturers working in Junior Colleges. 

(2) There will be no significant relationship between the dimensions of Job  

Satisfaction among Junior College Lecturers. 

(3) There will be no significant relationship between the Personality Adjustment 

in relation to the Dimensions of Job Satisfaction. 

(4) There will be significant difference between the Lecturers of Junior Colleges 

taking the Sex into consideration in their Personality Adjustment and Job 

Satisfaction. 

(5) There will be significant difference between the Lecturers of Junior Colleges 

taking the Locality into consideration in their Personality Adjustment and Job 

Satisfaction. 

(6) There will be significant difference between the Lecturers of Junior Colleges 

taking keeping the Age into consideration in their Personality Adjustment and 

Job Satisfaction. 

(7) There will be significant difference between the Lecturers of Junior Colleges 

taking the Experience into consideration in their Personality Adjustment and 

Job Satisfaction. 
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Sample: 

‘Any number of measures of a population that have been selected to represent 

the population.  A sample is used to stud the properties of a larger group of which it 

is a part’. 

The present study is proximal, time specific and context specific in nature.  It 

will be very difficult for the investigator to take up his research study on the 

Lecturers of Junior Colleges in Vizianagaram District.  Hence, this study is confined 

to the Junior Colleges in and around of Vizianagaram District. The investigator felt 

that it is almost impossible to make trips to visit the Junior Colleges, which are far 

off.  Hence, it has been decided to meet the Lecturers instead of mailing the 

questionnaires.  As the problem of research proposal is pertinent to the sample of 

Lecturers but not with the students, any of the Institutions may be selected for the 

study.  Hence, the investigator confined this study to the Junior Colleges in around 

of Vizianagaram.  Thus the Lecturers population of Junior Colleges will be the 

sample for the humble piece of research study. 

Objectives of the Study: 

 The aim of the investigation is to study the Personality Adjustment and Job 

Satisfaction among the Lecturers of selected Junior Colleges with the following 

objectives.  

1. To study the significant relationship between Personality Adjustment and Job 

Satisfaction. 

2. To study the significant relationship between the dimensions of Job 

Satisfaction. 

3. To study the significant relationship between the Personality Adjustment in 

relation to the dimensions of Job Satisfaction. 

4. To study the significance of mean difference between the Dimensions of 

Personality Adjustment in relation to Job Satisfaction Dimension wise. 

5. To study the significant difference between Personality Adjustment and Job 

Satisfaction Problems of Lecturers working Junior Colleges keeping the Sex 

into consideration. 

6. To study the significant difference between Personality Adjustment and Job 

Satisfaction Problems of Lecturers working Junior Colleges keeping the 

Locality into consideration. 
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7. To study the significant difference between Personality Adjustment and Job 

Satisfaction Problems of Lecturers working Junior Colleges keeping the Age 

into consideration. 

8. To study the significant difference between Personality Adjustment and Job 

Satisfaction Problems of Lecturers working Junior Colleges keeping the 

Experience into consideration. 

9. To study the significant difference between Personality Adjustment and Job 

Satisfaction Problems of Lecturers working Junior Colleges keeping the 

Qualification into consideration. 
 

Hypotheses: 

Modern Investigators are uniquely agreed that whenever possible research 

comes to light that it should be from a hypothesis.  The investigation into a problem 

without a hypothesis is aimless. In the words of Deobold D.Van Dalen, ‘A hypothesis 

serves as powerful beacon that light the way for the research worker’. W.Staneley 

Jevons describes the importance of hypothesis as – ‘it serves a sort of guiding light 

in the world of darkness’.  According to Good, Barr, Scates, D.E., - ‘the 

hypothesis serves the important function of linking together related facts and 

information and organizing them into wholes’. Carter, V.Good thinks that by guiding 

the investigator in further investigations.  The hypothesis serves as the 

investigator’s ‘eye’ in seeking answers to tentatively adopted generalizations. 

According to Travers, ‘postulates may be considered to be the fore-runners of laws’.  

As more and more evidence concerning the validity of postulates is accumulated 

through research, may be modified if necessary, found to be accepted, be called 

laws. 

1. There is no significant relationship between Personality Adjustment and Job 

Satisfaction. 

2. There is no significant relationship between the dimensions of Job Satisfaction. 

3. There is no significant relationship between the Personality Adjustment in 

relation to Job Satisfaction dimension wise. 

4. There is no significant difference between the Means dimension wise of 

Personality Adjustment and Job Satisfaction. 

5. There is no significant difference between Male and Female Lecturers working 

in Junior Colleges in Vizianagaram District in their Personality Adjustment and 

Job Satisfaction. 
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6. There is no significant difference between Rural and Urban area Lecturers 

working in Junior Colleges in Vizianagaram District in their Personality 

Adjustment and Job Satisfaction. 

7. There is no significant difference between below 35 years and above 35 years 

Age Lecturers working in Junior Colleges in Vizianagaram District in their 

Personality Adjustment and Job Satisfaction. 

8. There is no significant difference between below 15 years and above 15 years 

of Experience Lecturers working in Junior Colleges in Vizianagaram District in 

their Personality Adjustment and Job Satisfaction. 

9. There is no significant difference between Post-Graduate and Post-graduate 

with M.Phil.,/Ph.D., Lecturers working in Junior Colleges in Vizianagaram 

District in their Personality Adjustment and Job Satisfaction. 

Tool description: 

The Personality Adjustment Inventory (PAI) duly constructed and 

standardized by Dr.C.P.Sharma, Department of Psychology, N.R.E.C.College, 

Khurja.  In this tool there are 54 items were included after getting 

standardized.  The options ‘Yes’ or ‘No’ were provided for each statement.  

The weightage is awarded at the rate of 1 and 0.  Hence, the total score of 

each individual will be between 1 to 100. 

Tool Administration: 

 Personality Adjustment and Job Satisfaction Scale Tools administered to a 

tryout sample of 25 Junior College Lecturers.  Care is taken to reduce bias in rating.  

This is done by clearly stating the purpose of study.  Confidence is creating among 

the Junior College Lecturers by assuring them that their responses will be kept 

confidential.   

Scoring: 

 The responses are scored according to the key of Personality Adjustment.  The 

weightage for all the positive items 2 marks is given, while 1 mark is given in the 

case of negative items.  Hence, the total score of this tool will lie in between 100 – 

200.  Similarly, in respect of Job Satisfaction the weightages are given from 5 to 1 

i.e., 5-Strongly agree, 4-Agree, 3-Neutral, 2-Disagree and 1-Strongly disagree in the 

case of positive responses and the weightage is given in reverse i.e., 1 – 5.   
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Analysis of Data: 

 For the purpose of determining the degree to which each item is effective in 

discriminating the Teacher Personality Adjustment and Job Satisfaction, an item 

analysis of the data obtained from the sample of 25 Junior College Lecturers.   

Limitations of the Study: 

 This study on the Personality Adjustment among the Junior Colleges is 

confined to in and around of Vizianagaram City of Vizianagaram District only. 

 Of many variables Sex, Locality, Age, Experience, Qualification, Marital Status, 

Subject of Teaching and Type of Management are taken into consideration. 

Conclusions: 

1. There is significant relationship between Personality Adjustment and Job 

Satisfaction.  

2. There is significant relationship between the Dimensions of Job Satisfaction. 

3. There is significant relationship between Personality Adjustment and Job 

Satisfaction dimensions – Professional, Teaching Learning, Innovations and 

Inter-personal Relations aspects. 

4. There is significant difference between the dimensions of Job Satisfaction.  

Innovation aspect is the highest in the merit order followed by Inter-Personal 

Relations, Teaching Learning and Professional aspects. 

Personality Adjustment: 

5. There is significant difference between Male and Female Teachers.  The 

mean value possessed by Female Teachers is greater than Male Teachers. 

6. There is significant difference between Rural and Urban area Teachers.  The 

mean value possessed by Rural Teachers is greater than their counterparts. 

7. There is significant difference between below and above 35 years age 

Teachers.  The mean value possessed by above 35 years age Teachers is 

greater than the Teachers of below 35 years age. 

8. There is significant difference between below and above 15 years experience 

Teachers.  The mean value possessed by below 15 years experience Teachers 

is greater than their counterparts. 

9. There is significant difference between Married and Unmarried Teachers.  

The mean value possessed by Married Teachers is greater than Unmarried 

Teachers. 
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10. There is significant difference between Sciences and Humanities Teachers.  

The mean value possessed by Science Teachers is greater than their 

counterparts. 

11. There is significant difference between Government/Aided and Private 

Unaided College Teachers.  The mean value possessed by Private Unaided 

College Teachers is greater than the Teachers of Government/Aided College 

Teachers. 

Job Satisfaction: 

12. There is no significant difference between Male and Female Teachers. 

13. There is significant difference between Rural and Urban area Teachers.  

Rural area Teachers possessed higher mean value than their counterparts. 

14. There is significant difference between below and above 35 years age 

Teachers.  The mean value obtained by the Teachers of below 35 years age 

Teachers is greater than that of above 35 years age Teachers. 

15. There is significant difference between below and above 15 years experience 

Teachers.  The mean value obtained by above 15 years experience Teachers 

is greater than that of below 15 years experience Teachers. 

16. There is no significant difference between Post-graduates and Post-graduate 

with M.Phil/P.D., Teachers. 

17. There is significant difference between Sciences and Humanities Teachers.  

Humanities Teachers possessed higher mean value than their counterparts. 

18. There is no significant difference between Government/Aided and Private 

Unaided College Teachers. 

19. There is significant difference between High and Low Personality 

Adjustment among the selected sample of Junior College Teachers in relation 

to Job Satisfaction.  The mean value obtained by the High Personality 

Adjustment is greater than Low Personality Adjustment.  Similarly, there is 

significant difference between High and Low Job Satisfaction in relation to 

Personality Adjustment.  The mean value obtained by High Job Satisfaction is 

greater than the mean value of low Job Satisfaction Teachers. 

Implications of the Study: 

 The objective of the above is to probe into the relationship between Teacher 

Personality Adjustment and Teacher Job Satisfaction among the selected sample of 

Junior College Lecturers in Vizianagaram District.  The aim of the study is 

fulfilled that there is significant relationship between Teacher Personality 
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Adjustment and Job Satisfaction as well dimensions of Job Satisfaction aspect.  In 

respect of Job Satisfaction dimensions, Innovation aspect occupied in the first place, 

followed by Inter-Personal Relations, Teaching Learning and Professional aspects. 

The relationship between Personality Adjustment in relation to the dimensions of 

Teacher Job Satisfaction is low.  Hence, the attention of academicians is needed to 

probe into the causes to achieve relationship between the above aspects so as to 

enhance the quality among the Teachers. The significance of difference of mean 

between the variables in respect of Teacher Personality Adjustment are tested with 

reference to hypothesis.  All the Variable Sex, Locality category teachers do differ 

significantly;   Whereas, the variables like Locality, Age, Experience, Marital Status 

and Subject of Teaching in their Job Satisfaction do differ significantly, while the 

variables Sex, Qualification and Type of Management do not differed significantly.   

 Therefore, there is dire need to attend the personal and administrative 

problems of the Teachers to create better environment in the School and Classroom 

so as to enhance the quality and effectiveness among the Teacher community. 

Keeping the above reasons into consideration the Educational Planners and 

Administrators are needs to concentrate their attention into the Teacher 

professional problems at all levels to provide better education to the future 

generation. 

Suggestions for further Research: 

The further research problems can be listed out as follows –  

 A Study of Stress and Personality Adjustment as determinant factor to enhance 

‘Professional Pleasure’ among the Secondary School Teachers is another 

challenged research task.  

 A Comparative study of the relationship between Teacher Job Satisfaction and 

Professional Pleasure among the Teachers Degree and Junior Colleges is useful. 

 A study of Personality Adjustment and burnout and their impact on ‘Professional 

Pleasure’ or ‘meaning and profession’ may form another research problem. 

 A comparative study of Teacher Job Satisfaction and Family Climate and the 

personality factors of high and low effective competent teachers may be 

attempted. 

 Construction of psychological test package to retain ‘glow on ness’ and 

‘Personality Adjustment’ is to identify the causes.  
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 A Study of Job Satisfaction and Teacher Effectiveness as influencing factors to 

enhance better classroom practices is useful. 

 A investigator probe into the impact of the origin-pawn ideology and Job 

Satisfaction on Teacher Effectiveness and Professional Pleasure.   

 Studies on Teacher Personality Adjustment and Job Satisfaction and their impact 

on Professional Pleasure have quite started in India but a great number of 

studies in the allied aspects will open a new arena of vital reforms in the system 

by creating supportive ethos in institutions if teachers are amply rich in Job 

Satisfaction.  Then they will make the budding citizens of the country to be happy 

ideal, democratic, citizens and teachers will be the creators of aspiring youth to 

be work minded, committed, socially useful and ideal patriotic citizens to our 

nation. 
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A STUDY OF ALIENATION, ADJUSTMENT AND ACADEMIC ACHIEVEMENT 

AMONG MIZO STUDENTS STUDYING IN PANJAB UNIVERSITY 
 

* F. LALRINZUALI 

Introduction: 

           The world is more and more competitive these days. In this era of competition, 

level of academic achievement has become key factor for progress in personal, 

educational, professional and social life of individuals. Academic achievement is a 

paramount importance particularly in the present socio-economic, cultural and 

technological age. Education being a means of achieving better employment and 

future in the present modern society has caused raise in standard of competition 

among students. Advancement in science and technology has caused under-

developed and developing nations to thrive for the latest in industrial, economic, 

agriculture and educational fields. Indian culture is rich and as a result unique in its 

own way. The nation is enriched by ethnic, cultural and language. With diversity 

comes the difference in culture and living with respect to different places and this 

difference bring alienation to the one who come from different culture and society 

when they come to other places. According to Kaplan (1957) Alienation occurs 

when an individual perceives an absence of meaningful relationships between his 

status, identification, social relationships and style of life and his work. In order to 

remove alienation a person has to adjust according to that society, if he fails to do so 

it will lead to powerlessness, meaninglessness, normlessness, isolation, self 

estrangement and collectively to alienation. Educational environment of 

institutions may help or hamper this process.      

NEED OF THE STUDY: 

 In India also various types of educational courses in the area of science and 

technology, humanities, economics, agricultural etc are available to students, In 

educational institution like Delhi, Mumbai, Bangalore, Hyderabad, Chennai, Kolkata, 

Chandigarh etc to name a few. As a result student travel to different places in search 

of educational opportunity, be it India or abroad. Similarly, many students from 

different countries as well as different states also come to study in various reputed 

Universities of India. 

From among the various Universities, Panjab University, Chandigarh holds a 

special position of repute. Students from India as well as foreign countries come to 

visit the campus to quench their thirst of learning. Of all these students of different 

states of India, students from Mizoram also come to Panjab University, to enroll 
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various courses of arts, science, engineering, law, language at both under graduate 

and post graduate level.   

Hailing from different places or regions, when individual come to these 

institute they become more prone to alienation if they fail to adjust or adapt. 

So, to understand the level of adjustment, their academic achievement among 

the Mizo students and to remove alienation the present study ‘A Study Of 

Alienation, Adjustment and Academic Achievement Among Mizo Students studying 

in Panjab University’ has been taken up. 

STATEMENT OF THE PROBLEM: 

“A study of Alienation, Adjustment and Academic Achievement among Mizo 

students studying in Panjab University”. 

 DELIMITATION OF THE STUDY: 

 The study  is  conducted on Mizo students who have completed at least one 

year at Panjab University. 

 Only 100 students are taken for the study. 

 Only 50 students of post graduate and 50 students of undergraduate are taken 

as samples. 

 OBJECTIVES OF THE STUDY: 

 To find out the level of alienation faced by Mizo students studying in Panjab 

University. 

 To study the adjustment of Mizo students. 

 To find out the problems faced by Mizo students and to identify the specific 

problems related to- 

o Physical facilities/Infrastructure. 

o Academic. 

o Social, health and emotional problems. 

o Problem of cultural dissimilarities and language problem. 

 To find the relationship between adjustment and alienation among Mizo 

students. 

 To find the relationship between adjustment and academic achievement 

among Mizo students. 

 To find the relationship between alienation and academic achievement among 

Mizo students.                   
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HYPOTHESES: 

 There will be significant difference in the academic achievement of male and 

female Mizo students. 

 There will be significant difference in the level of alienation faced by male and 

female Mizo students. 

 There will be significant difference in adjustment of male and female Mizo 

students. 

 There will be no significant relationship between adjustment and alienation 

among Mizo students. 

 There will be no significant relationship between adjustment and academic 

achievement among Mizo students. 

 There will be no significant relationship between alienation and academic 

achievement among Mizo students. 

SAMPLE OF THE STUDY: 

The data were collected from 100 Mizo students enrolled in colleges and 

departments of Panjab University, Chandigarh. 

 DISTRIBUTION OF SAMPLE: 

For collection of data, the investigator first of all chose favorable sampling 

techniques. In the present study, the researcher has adopted Stratified 

Randomizations Technique. The sample of the present study was 100 in number. 

The subjects were selected with a view to have a well represented sample. 

Table 1 

Numbers of Samples 

Sr. No. Colleges/ University No. of Boys No. of Girls Total 

1. D.A.V College 25 25 50 

2. Panjab University 25 25 50 
 

TOOLS USED: 

Following tools were employed for the collection of data- 

 Alienation scale developed by Dr. B.S. Wadhwa and Sarita Bishnoi (2003). 

 Aggregate score of last annual examination passed  in (2009-2010) 

 Adjustment inventory for college students (AICS) by Dr A.K.P Sinha and Dr R.P. 

Singh.(2003). 

 Self prepared questionnaire to assess problems of Mizo students.   
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STATISTICAL TECHNIQUES USED: 

Percentage, Mean, Standard deviation, t-ratio and co- efficient of correlation 

were computed for statistical analysis. 

Table 2 

Mean, S.D, Mean difference, degree freedom, t-ratio, significance and remarks 

for the variables Adjustment between Male and Female students. 

ACADEMIC 
ACHIEVEMENT 

MEAN S.D MEAN 
DIFFERECE 

df T Sig. Remarks 

 MALES (N=50)  60.18 6.46  2.100 98 1.602 .817  Not 
significant FEMALES 

(N=50) 
62.28  6.63 

 

  Table 2 shows that t-ratio is not significant than the null hypothesis is accepted 

i.e no significant difference exists between male and female Mizo students in their 

perceptions of academic achievement. So the H3There will be significant difference 

in the Academic Achievement of Male and Female Mizo students is accepted. 

Table 3 

Mean, S.D, Mean difference, degree freedom, t-ratio, significance and remarks 

for the variables Alienation between Male and Female students. 

ALIENATION Mean S.D  Mean 
difference 

df T Sig. Remarks 

MALES 
(N=50) 

94.98 16.15 2.380 98 .892 .002 Significance 
at .01 level 

FEMALES 
(N=50) 

97.36 9.96 

 

From the above table we can see that that t-ratio is significant than null 

hypothesis is rejected i.e. significance difference exist between Male and Female 

Mizo students in their perceptions to alienation. So, the H1 there will be significant 

difference in the level of alienation faced by Male and Female Mizo students is 

rejected. 

Table 4 

Mean, S.D, Mean difference, degree freedom, t-ratio, significance and remarks 

for the variables Adjustment between Male and Female students. 

ADJUSTMENT MEAN S.D MEAN 
DIFFERECE 

df T Sig. Remarks 

MALES 
(N=50) 

45.48  10.58 1.560 98 .715 .395  Not 
significant 

FEMALES 
(N=50) 

47.04  11.21 
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Table 4 reveals that t-ratio is not significant than the null hypothesis is 

accepted i.e. no significant difference exists between male and female Mizo students 

in their perceptions of adjustment. So the H2 There will be significant difference in 

the Academic Achievement of Male and Female Mizo students is accepted. 

TABLE 5 

Showing the correlation between Alienation and Adjustment, 

Alienation and Academic Achievement and adjustment and Academic 

Achievement 

VARIABLES R Sig. 

ALIENATION  AND ADJUSTMENT .264 .01 level. 

ALIENATION AND ACADEMIC ACHIEVEMENT .081 Not significant. 

ACADEMIC ACHIEVEMENT AND ADJUSTMENT .029 Not significant. 

         ** Correlation is significant at the 0.01 level (2-tailed). 

From the above table  it shows that there is negative significant (.01 level) 

relationship between alienation and adjustment as can be seen from the value of co-

efficient of correlation r= -.264. So H4 there will be no significant relationship 

between alienation and adjustment is rejected. 

There is a positive significant relationship between alienation and academic 

achievement as can be seen from the co-efficient of correlation r=.081. So, H5 there 

will be no significant relationship between alienation and academic achievement is 

rejected. 

There is a positive significant relationship between alienation and academic 

achievement as can be seen from the co-efficient of correlation r=.029. So, H6 there 

will be no significant relationship between adjustment and academic achievement 

is rejected. 

FINDINGS AND CONCLUSIONS:  

 From the above studies we can conclude that there is significant at 0.01 level so, 

there is significant difference between Male and Female Mizo students in their 

perceptions to alienation.   

 There exists no significant difference between male and female Mizo students in 

their perceptions to adjustment. 

 here exists no significant difference between male and female Mizo students in 

their perceptions of academic achievement.  
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 From the above studies we can conclude that there is negative significant (.01 

level) relationship between alienation and adjustment as can be seen from the 

value of co-efficient of correlation r= -.264.   

 There is a positive significant relationship between alienation and academic 

achievement as can be seen from the co-efficient of correlation r=.081.  

 There is a positive significant relationship between alienation and academic 

achievement as can be seen from the co-efficient of correlation r=.029.   

RESULTS AND CONCLUSIONS ABOUT PROBLEM AREAS OF THE MIZO 

STUDENT: 

 64% of the Mizo students who are living in rented house experienced 

accommodation difficulties. However 36% of the student did not face problem 

with their accommodation. 

 46% of the Mizo students find it difficult to get accommodation in hostel. 

However 54% of the student did not face problem with getting hostel 

accommodation. 

 12% of the Mizo students find their landlord/warden caring, 16% found them 

helpful, 28% found them understanding, 20% found them polite and honest, 

whereas 20% of them found that they are too demanding, 6% found them 

inquisitive and 4% found them Impolite. 

 41% of students studying in Panjab University faced difficulties with their 

academic progress. However 59% of sample did not face difficulties with their 

academic progress. 

 12% of the Mizo students are always paid special attention by their teacher 

because they are being from other states. 29% are never paid special attention 

whereas 59% are sometimes paid special attention by their teacher because 

they are being from other state. 

  78% of the Mizo students find the examination system satisfactory, whereas 

22% found it unsatisfactory. They said that there is too much cheating and the 

examination date sheet is not reliable. 

SUGGESTIONS: 

Suggestions to solve various problems faced by the Mizo students studying in 

Panjab University are being presented as under:- 
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ACCOMODATION: 

 Standard Rent - The Mizo students pay high rents and landlords increase the 

rent frequently. Therefore, a board could be formed with the help of 

Chandigarh housing board to standardize the rents of house occupied by the 

Mizo students and other states. 

 Hostel - More rooms should be provided to under graduate students studying 

in Chandigarh Colleges to enable them to adjust to hostel condition from the 

beginning of their stay in Chandigarh. 

 Non-vegetarian dishes should be introduced to the hostels since most of the 

Mizo students are non-vegetarian. 

ACADEMIC: 

 The Mizo students were able to adjust to the educational system of Panjab 

University, though the following were suggested to improve their academic 

performance. 

 Languages:- Punjabi and Hindi classes should be organized to minimized the 

language barrier which could be taught to the Mizo students weekly in their 

respective colleges. 

 Administration:- The staff members of the administration block of Panjab 

University should be increased so that they could do their work better and 

faster. So, that the student will face lesser problems. 

SOCIAL: 

 Both the people of Chandigarh and Mizo students can be made aware of the 

different culture of Chandigarh and Mizoram and both should learn some 

aspects of their culture. Cultural programme for both can be organized. 

 The Mizo students can try to learn the local language to facilitate 

communication and make friends with the people of Chandigarh. 

EDUCATIONAL IMPLICATIONS: 

 Alienation is a serious problem, which needs proper identification and 

remedial action. The students can exhibit his anger in the form of disruption 

actions and as a result the entire academic environment became contaminated.  

 The study has implications for the teachers to know the level of alienation 

perceived by the students and the level of their adjustments. 

 The study has implications for the teachers to know how alienation can effect 

the academic achievement of the student.  
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ATTITUDE OF ENGLISH AND URDU MEDIUM SECONDARY  

SCHOOL TEACHERS TOWARDS TEACHING PROFESSION 
 

* DR. MOHD. MOSHAHID 

Abstract: 

This paper intends to compare the attitude of English and Urdu medium 

secondary school teachers towards teaching profession. A sample of 116 secondary 

school teachers (60 English medium and 56 Urdu medium) was selected through 

stratified random sampling technique. Attitude Scale towards Teaching Profession 

(ASTTP) developed by Umme Kulsum was used for the data collection.  Mean, SD 

and t- test was employed to analyze the data. The study revealed that English 

medium secondary school teachers possess significantly better attitude towards 

teaching profession than their Urdu medium counterparts. There is no significant 

difference between the attitude of English medium male and female secondary 

school teachers towards teaching profession. The study also found that there is 

significant difference between the attitude of Urdu medium male and female 

secondary school teachers towards teaching profession. However, there is no 

significant difference between the attitude of English and Urdu medium female 

secondary school teachers towards teaching profession 
 

Key Words: Attitude, Teaching Profession, English medium, Urdu Medium, Secondary 

School Teachers 
 

Introduction: 

Education is a nation building activity and the process of education is largely in 

the hands of teachers. Inputs like infrastructure, finances, administrative and 

community supports etc. are needed for a good educational system. But, 

fundamentally the quality of teachers are of prime importance and all other inputs 

are secondary to that. The success of the educational system especially in a country 

like India which is rural and backward in its nature, depends greatly on the 

competence and commitment of its teachers. The importance of quality of teachers 

in the educational process was undoubtedly portrayed by the Education 

Commission (1964-66): “Of all the different factors which influence the quality of 

education and its contribution to national development, the quality, competence 

and character of teachers are undoubtedly the most significant.” The teacher by 

virtue of his/her position and role is one of the most important agent of the 

transmission and enrichment of cultural heritage in the heart and mind of younger 
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generation. During the most impressionable period of a student life, the teacher 

make massive impact on the personality character, intellectual growth, attitudes, 

and values of the future citizens. In this way, it is very safe to say that the teachers 

are the driving force of the education system of a country. 

 Attitudes are considered as one of important indicators of behavior. Attitude is 

a tendency which is attributed to the individual and which forms his/her thoughts, 

feelings, and behaviors about a psychological object. Attitudes express how an 

individual feels about something (Robbins, 1994). An attitude is a point of view that 

someone holds towards an idea or objects in his/her life. Anyone can develop a 

positive or negative attitude towards the objects or ideas. In any case, to do a given 

task effectively there is a need to have a positive attitude toward it. Morgan holds 

that attitudes are literally mental postures, guides for conduct in which each new 

experience is feared before responses are made. Allport (1935) observes that an 

attitude is a mental and neutral state of readiness organized through experience, 

exerting a direct or dynamic influence upon the individuals’ response to all objects 

and situations with which it is related. An attitude is the sum of man’s inclination 

and feelings, prejudice or bias; preconceived notions, ideas, threats and convictions 

about any specified topic (Thurston, 1946). In this way, an attitude is a relatively 

enduring belief or opinion that predisposes people to respond in a positive, 

negative or ambivalent way to person, object or idea.  

         The term profession is described as a set of activities which are performed to 

produce goods or services for the public interest and to earn money in turn, based 

on some systematic knowledge and skills acquired through some certain training, 

and whose rules are established by the society (Kuzgun, 2000). Attitudes of 

individuals towards their profession have an effect on their performance. This also 

applies for the teaching profession, because the attitudes and perceptions of a 

profession affects the perceptions of professional competence and achievement, 

teachers' attitude towards their profession have a great importance in fulfilling the 

requirements of the profession. The profession of teaching is dealt with and defined 

from different aspects (i.e. role expectations, how and where they should be 

trained, qualifications they should have, the characteristics of a good teacher etc.). 

Teaching is the name of the profession which comprises activities towards starting, 

directing, facilitating, and realizing the learning process in individuals in line with a 

certain objective. The person executing these activities is the teacher. The teacher is 

the indispensable component of the education system. No matter how well 
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educational or instructional objectives are established, no matter how functional 

the content of the subject is selected and organized, it is impossible to achieve the 

desired results from education unless they are performed by teachers with those 

objectives and insights (Sunbul, 2001).  

Secondary education is of great importance because it plays a major role in 

developing the personality of the young students and the secondary level teachers 

are highly accountable for the harmonious development of the potentialities of the 

young child. As we know that the quantitative and qualitative improvement of 

secondary level educations largely depends on the right type of teachers and 

enriching programs of teacher preparation. It necessitates not only improving the 

knowledge and teaching competency of a teacher, but also to inculcate in them 

desirable teacher like qualities. Teaching profession is one of the most 

important art of guiding students through a variety of selected teaching methods 

and methodologies, it should therefore, attract the brightest minds, finest 

personality and most committed young people to become a successful teacher. . As a 

profession, it requires people who have positive     attitude for teaching. As a 

teacher, we should enrich ourselves with different teaching methodologies in order 

to modify the behavior of learners keeping in view their individual differences.  

Attitude of the teacher play a significant role in their career successes. In order 

to become successful in the teaching profession, which requires patience, 

dedication and continuous operation, it is important to like and willingly practice 

this profession. The attitude of a teacher determines the attitude of students 

towards a subject or a teacher and has a major role in the life of a student because 

the teacher motivates the students to behave in a positive or negative way.  It is 

believed that the teachers’ training programs have a major role in developing the 

positive attitude among teachers towards the teaching profession. Therefore, the 

researcher felt the need to study the attitude of English and Urdu medium 

secondary school teachers towards teaching profession which has immense 

implications for our education system. This study will be helpful to the teachers, 

administrators and researchers to suggest and chalk out the various strategies for 

developing positive attitude among in-service and pre-service school teachers 

towards teaching profession. 

Objectives: 

1. To know the attitude of English and Urdu medium secondary school teachers 

towards teaching profession. 
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2. To study the attitude of English medium male and female secondary school 

teachers towards teaching profession. 

3. To compare the attitude of Urdu medium male and female secondary school 

teachers towards teaching profession 

4. To know the attitude of English medium male and Urdu medium male 

secondary school teachers towards teaching profession 

5. To study the attitude of English medium female and Urdu medium female 

secondary school teachers towards teaching profession. 

Hypotheses: 

1. There will be no significant difference between the attitude of English and 

Urdu medium secondary school teachers towards teaching profession. 

2.  There will be no significant difference between the attitude of English medium 

male and female secondary school teachers towards teaching profession. 

3. There will be no significant difference between the attitude of Urdu medium 

male and female secondary school teachers towards teaching profession. 

4. There will be no significant difference between the attitude of English medium 

male and Urdu medium male secondary school teachers towards teaching 

profession. 

5. There will be no significant difference between the attitude of English medium 

female and Urdu medium female secondary school teachers towards teaching 

profession. 

Methodology: 

 In the present study, the survey type descriptive research method is adopted. 

A sample of 116 secondary school teachers (60 English medium and 56 Urdu 

medium) was selected through stratified random sampling technique from 25 

schools (10 English medium and 15 Urdu medium)) of Hyderabad City of Telangana 

State, India. For the sake of data collection, attitude scale towards teaching 

profession (ASTTP) developed by Umme Kulsum was used. This tool is intended to 

serve as a tool measuring attitude of prospective and practicing teachers towards 

teaching profession and consists of 55 items. This scale would be useful tool for the 

training institutions not only for diagnostic and prognostic purposes, but also for 

finding out attitudes of teachers working, for them to change if required. After 

collection of the data, the scoring was done according to the scoring procedure 

given in manual of the scale. The mean, SD and t- test was employed to analyze the 

data. 
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Results and Discussion 

1. To verify the first hypothesis, the mean score of the attitude of English and 

Urdu medium secondary school teachers towards teaching profession, the two 

groups are subjected to t-test and the results are presented in the table-1. 

Table-1 

Significant difference between the attitude of English and Urdu medium 

secondary school teachers towards teaching profession 

Group 

Compared N Mean SD df 

Calculated  

t-value at 

0.05 level 

Tabulated 

t-value at 

0.05 level 

Level of 

significance 

English medium 

teachers 
60 161.95 8.83 

114 2.41 1.98 Significant 
Urdu medium 

teachers 
56 157.77 9.80 

As seen from the table-1, the mean score of the attitude towards teaching 

profession among English medium secondary school teachers is found to be 161.95 

with an SD of 8.83, while the mean of Urdu medium teachers is found to be 157.77 

with an SD of 8.11. The calculated t-value is 3.70 and the tabulated t-value is 1.98. 

Since, the calculated t-value is more than tabulated t-value which is found to be 

significant at 0.05 levels. Hence, the null hypothesis, ‘There will be no significant 

difference between the attitude of English and Urdu medium secondary school 

teachers towards teaching profession’, is rejected. Thus, it is concluded that there is 

a significant difference between the attitude of English and Urdu medium 

secondary school teachers towards teaching profession. English medium teachers 

are found to have significantly better attitude towards teaching profession than 

Urdu medium teachers.  
 

2. To verify the second hypothesis, the mean score of the attitude of English 

medium male and female secondary school teachers towards teaching 

profession, the two groups are subjected to t-test and the results are presented 

in the table-2. 

 

 

 

 

 



                       INTERNATIONAL JOURNAL OF PSYCHOLOGY AND EDUCATION   
VOLUME - 3     ISSUE - 7     MAR   ‘2016 

           “IJPE”   ISSN: 2321 - 8606 

 

IJPE       Page 43
  

Table-2 

Significant difference between the attitude of English medium male and female 

secondary school teachers towards teaching profession 

Group 

Compared 
N Mean SD df 

Calculated  

t-value at 

0.05 level 

Tabulated 

t-value at 

0.05 level 

Level of 

significance 

English medium 

male teachers 
30 160.00 9.16 

58 1.73 2.00 
Not 

Significant English medium 

female teachers 
30 163.90 8.18 

From the table-2, it can be observed that the mean score of the attitude 

towards teaching profession among English medium male secondary school 

teachers is found to be 160.00 with an SD of 9.16, while the mean of English 

medium female teachers is found to be 163.90 with an SD of 8.18. The calculated t-

value is 1.73 and the tabulated t-value is 2.00. Since, the calculated t-value is less 

than tabulated t-value which is not significant at 0.05 levels. Hence, the null 

hypothesis, ‘There will be no significant difference between the attitude of English 

medium male and female secondary school teachers towards teaching profession’, 

is accepted. Thus, it is concluded that there is no significant difference between the 

attitude of English medium male and female secondary school teachers towards 

teaching profession. 

3. To verify the third hypothesis, the mean score of the attitude of Urdu medium 

male and female secondary school teachers towards teaching profession, the 

two groups are subjected to t-test and the results are presented in the table-3. 

Table-3 

Significant difference between the attitude of Urdu medium male and 

female secondary school teachers towards teaching profession 

Group 

Compared N Mean SD df 

Calculated  

t-value at 

0.05 level 

Tabulated 

t-value at 

0.05 level 

Level of 

significance 

Urdu 

medium male 

teachers 

30 154.00 9.47 

54 3.36 2.01 Significant 
Urdu medium 

female 

teachers 

26 162.12 8.41 
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 As seen from the table-3, the mean score of the attitude towards teaching 

profession among Urdu medium male secondary school teachers is found to be 

154.00 with an SD of 9.47, while the mean of Urdu medium female teachers is found 

to be 162.12 with an SD of 8.41. The calculated t-value is 3.36 and the tabulated t-

value is 2.01. Since, the calculated t-value is more than tabulated t-value which is 

significant at 0.05 levels. Hence, the null hypothesis, ‘There will be no significant 

difference between the attitude of Urdu medium male and female secondary school 

teachers towards teaching profession’, is rejected. Thus, it is concluded that there is 

a significant difference between the attitude of Urdu medium male and female 

secondary school teachers towards teaching profession. Urdu medium female 

teachers are found to have significantly better attitude towards teaching profession 

than Urdu medium male teachers.  

4. To verify the fourth hypothesis, the mean score of the attitude of English 

medium male and Urdu medium male secondary school teachers towards 

teaching profession, the two groups are subjected to t-test and the results are 

presented in the table-4. 

Table-4 

Significant difference between the attitude of English and Urdu medium 

male secondary school teachers towards teaching profession 

Group 

Compared N Mean SD df 

Calculated  

t-value at 

0.05 level 

Tabulated 

t-value at 

0.05 level 

Level of 

significance 

English 

medium 

male teacher 

30 160.00 9.16 

58 2.49 2.00 Significant 
Urdu 

medium 

male teacher 

30 154.00 9.47 

It could be observe from the table-4, the mean score of the attitude towards 

teaching profession among English medium male secondary school teachers is 

found to be 160.00 with an SD of 9.16, while the mean score of Urdu medium male 

secondary school teachers is found to be 154.00 with an SD of 9.47. The calculated 

t-value is 2.49 and the tabulated t-value is 2.00. Since, the calculated t-value is more 

than tabulated t-value which is significant at 0.05 levels. Hence, the null hypothesis, 

‘There will be no significant difference between the attitude of English medium 
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male and Urdu medium male secondary school teachers towards teaching 

profession’, is rejected. Thus, it is concluded that there is a significant difference 

between the attitude of English and Urdu medium male secondary school teachers 

towards teaching profession. English medium male teachers are found to have 

significantly better attitude towards teaching profession than Urdu medium male 

teachers.  

 5. To verify the fifth hypothesis, the mean score of the attitude of English medium 

female and Urdu medium female secondary school teachers towards teaching 

profession, the two groups are subjected to t-test and the results are presented 

in the table-5. 

Table-5 

Significant difference between the attitude of English and Urdu medium 

female secondary school teachers towards teaching profession 

Group 

Compared N Mean SD df 

Calculated  

t-value at 

0.05 level 

Tabulated 

t-value at 

0.05 level 

Level of 

significance 

English 

medium 

female 

teachers 

30 163.90 8.18 

54 0.80 2.01 
Not 

Significant Urdu 

medium 

female 

teachers 

26 162.12 8.41 

As seen from the table-5, it can be observed that the mean score of the attitude 

towards teaching profession among English medium female teachers is found to be 

163.90 with an SD of 8.18., while the mean of Urdu medium female teachers is 

found to be 162.12 with an SD of 8.41. The calculated t-value is 0.80 and the 

tabulated t-value is 2.01. Since, the calculated t-value is less than tabulated t-value 

which is not significant at 0.05 levels. Hence, the null hypothesis, ‘There will be no 

significant difference between the attitude of English medium female and Urdu 

medium female secondary school teachers towards teaching profession’, is 

accepted. Thus, it is concluded that there is no significant difference between the 

attitude of English and Urdu medium female secondary school teachers towards 

teaching profession. 
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Findings of the Study 

1. There is significant difference between the attitude of English and Urdu 

medium secondary school teachers towards teaching profession. English 

medium teachers possess significantly better attitude towards teaching 

profession than Urdu medium teachers. 

2. There is no significant difference between the attitude of English medium male 

and female secondary school teachers towards teaching profession. 

3. There is significant difference between the attitude of Urdu medium male and 

female secondary school teachers towards teaching profession. Urdu medium 

female teachers are found to have significantly better attitude towards 

teaching profession than Urdu medium male counterparts. 

4. There is significant difference between the attitude of English and Urdu 

medium male secondary school teachers towards teaching profession. English 

medium male teachers are found to have significantly better attitude towards 

teaching profession than Urdu medium male teachers.  

5. There is no significant difference between the attitude of English and Urdu 

medium female secondary school teachers towards teaching profession. 
 

Conclusion and Educational Implication 

A teacher occupies a central place in the success of whole education system. 

His/her attitude towards teaching profession influences the process of teaching and 

learning. Therefore, every effort should be made to develop positive attitude 

towards teaching profession among the teachers especially at the secondary level, 

because this stage is very crucial for the students in their future education. If a 

teacher possess positive attitude towards teaching profession, most of the problems 

related to teaching and learning can be handled safely or sorted out automatically. 

Positive attitude towards teaching profession enhances the professional 

commitment, communication skills, interpersonal skills, classroom personality and 

academic integrity of the teachers. 

It is very much apparent from the findings of the present study that the 

attitude of the English medium secondary school teachers towards teaching 

profession is better than that of Urdu medium secondary school teachers. 

Therefore, it is recommended that more and more in-service and pre-service 

training programmes in terms of orientation and short-term training programmes 

and workshops, etc. should be launched for the professional development of the 

Urdu medium teachers on a regular basis. Also, there is a need to provide favorable 
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working conditions, sense of belongingness and collaborative approach from the 

part of administration in the Urdu medium schools to develop positive attitude 

towards teaching profession among the teachers. This study also showed that Urdu 

medium female teachers possess better attitude than that of their male 

counterparts towards teaching profession. So, at the time of appointment 

preference should be given to the female teachers. This will indeed be helpful in 

improving the quality of Urdu medium secondary school education.  
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IMPACT OF LIFE SKILL TRAINING PROGRAM                                                                               

ON PSYCHOLOGICAL WELLBEING AMONG HIGH SCHOOL STUDENTS 
 

* NARASIMHARAJU  ** DR. RANGAIAH 
Abstract:  

          Nowadays students’ education is more important for get brighter knowledge 

to society. The present school education system has not provided skills, ability and 

capacity in the education. Students are getting down adopting the higher technical 

facility in their educational systems. The life skill training is giving more strength to 

develop them and help to have self-concept and well psychological wellbeing. The 

present study has been designed to assess the impact of the life skills training 

program on psychological well-being among high school students, through a 

specially designed intervention program. The present study assessed the difference 

between trained and untrained high school students of life skills training program 

on psychological wellbeing. The present study sample was selected by using 

purposive sampling method, (n=100, Boys 50, Girls 50). The data was collected by 

using the following tools; there are Life Skill Scale (Varda, 2009) and Psychological 

Wellbeing Scales (Santhosh & Varma, 1998). The life skills training program was 

conducted for trained group by using “Prem Vidya Yojan Model of Life skills” 

interventions. The present study found that there is a significant difference between 

trained and untrained group on life skills and students psychological wellbeing. Life 

skill education is help to know their strength and applied with the life situation.  
 

Key words: Life Skill, Psychological Wellbeing, High school students. 
 

According to world health organization (1997) the life skill defined as “abilities 

for adaptive and positive behavior that enable individuals to deal effectively with 

the demands and challenges of everyday life”. Every school should enable children 

and adolescents at all levels to learn critical health and life skills, such education 

includes, comprehensive, integrated life skills education that can enable young 

people to make healthy choices and adopt healthy behavior throughout their lives. 

Life skills are abilities for adaptive and positive behavior that enable individuals to 

deal effectively with demands and challenges of everyday life. Life skills are 

designed to facilitate the practice and reinforcement of psycho-social skills in a 

developmentally appropriate way. Life skills contribute to the promotion of person 

and social development, the protection of human rights, the prevention of health 

and social problems.  Life skills are required especially for young children and 
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adolescents, since they are in their formative years and can be helped to develop 

positive and healthy ways of living and behaving.  Life skill education should be 

imparted over an extended period of time.  It has been found that such continuity 

has been able to create better impact. Life skills training giver enormous strength 

and knowledge to the students and helps them to get successes with wide 

competition (Errecart et al., 1991). The life skill is not only a teaching method to 

adopt in academics; it is helpful in day to day life consequences. Perry and Kelder 

(1992) reported that life skills as generic skills in relation to everyday life could get 

from the foundation of life skills education for the promotion of mental wellbeing. 

The life skills are very essential to get beneficial effect to educational output 

(Caplan et al., 1992).   

The healthy educational setting and facilitates also essential in the presser 

academic conditions.  The health education has been defined as any combination of 

learning experiences designed to facilitate voluntary adaptations of behavior 

conductive to health. Life skills development has always been included in health 

education. Psychosocial and interpersonal skills, such as communication, decision 

making and problem solving, coping and self-management and avoiding health-

compromising behaviors are central. The attention to knowledge, attitudes, and 

skills together is an important feature that distinguishes skills-based education 

from other ways of educating about health issues (World Health Organization, 

2003). The life skills education is based on a child-centered and activity oriented 

methodology, and its enable children to learn and practice skills in education.  

Students were suffering many problems which are related to academic and 

non-academic pressure in their academic settings. The academic lake of skills could 

affects mental health problems and physical strain, the life skills program could 

help them to overcome the all kinds of academic barriers which are arises in 

academics. The life skills has been applied wasters from 1994, they get beneficial 

effect. In improves self-esteem and social responsibility (Erawan & Luang, 2001). 

But that system neither could nor applied in the Indian context, therefore, the 

present study has to intend to conduct life skills program on high school students to 

get effective results. Thus, the present study has to be investigating based on the 

following objectives. They are 1. To examine the positive effect of life skills training 

program on high school students on Life skills. 2. To examine the effect of life skills 

training program on Psychological wellbeing among High School Students. 
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Method: 

Sample: 

The sample consisted of 100 high Scholl students (50 trained, 50 untrained). 

Each group consisted 50% male and 50% female students. The sample was selected 

from govt. and private high Schools in Tiptur Tq, Tumkur District Karnataka State. 

Students were selected based on their interest in the study and submission of their 

informed consent. The method of purposive sampling was used.  

Tools : 

 The Life Skills Scale (Vranda, 2009) was administered to assess the life skills 

levels of the students. The scale consisted of 115 items with 5-point Likert Format. 

The scale assesses the level of life skills in the ten areas, namely decision making, 

problem solving, empathy, self-awareness, interpersonal relationship skills, 

communication skills, coping with stress, coping with emotions, creative thinking 

and critical thinking. The internal consistency co-efficient alpha for the overall scale 

was 0.94. the obtained mean scores indicate the levels of life skills as follow, mean 

score less than 397 shows that the low level life skills, 398 to 437 mean score 

indicates moderate level and above 438 indicates higher level in life skills.  The 

minimum score is 115 and maximum score is 572.  

The psychological wellbeing questionnaire (Santhosh & Amith, 1989)  was 

used for assess the subjective feeling of contentment, happiness, satisfaction with 

life experience and of one’s role in sense of achievement, utility, belongingness, and 

no distress. The scale consisted 20 items. The scoring was easy just counting the 

number of ticks with scores ranging from 0 to 20. Higher the score indicates higher 

the psychological wellbeing. The internal consistency co-efficient alpha was 0.91. 

The ten and below mean score indicate poorer psychological wellbeing and above 

ten mean scores indicates higher level psychological wellbeing.  

Procedure: 

The present study conducted a four week intervention program to selected 

samples (for trained group). The training the life skills includes ‘Prem Vidya Yojan’ 

model (20 hours) in contains verbal and non-verbal skills materials. The data was 

collected after intervention from the trained and untrained groups. The ‘Prem Vidya 

Yojan’ model include following skills namely decision-making, creative thinking, 

critical thinking, effective communication, interpersonal relationship, self-

awareness, personal worth and personal happiness, empathy, coping with emotions 

and coping with stress. 
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Results : 

Table: 1. The table showing level of Life Skills and Psychological Wellbeing Score.  

 

Variables  Mean 

trained  
SD 

 Mean 

Untrained  

SD 

Life skills 431.6 14.36 345.16 15.16 

Psychological wellbeing 16.86 3.20 9.66 4.74 

 

The table 1 found to be moderate levels (mean=431.6) in life skills among trained 

group and low levels life skills scores among untrained students (mean=345.16). 

The trained group had higher psychological well being (mean=19.86), the untrained 

group had poorer level of psychological wellbeing (mean=9.66).  

Table: 2. The table showing Significant Differences between Trained and Untrained 

group in Life Skills and Psychological Wellbeing.  

 ** p<.01  level 

The table 2 found to be significant difference between trained and untrained group 

in life skills (t=22.509, p<.01). The results found to be significant difference 

between trained and untrained group in psychological well-being (t=-17.247, 

p<.01).   
 

Discussion: 

 The present study found that life skills training program helps to increase the 

life skills and wellbeing of the students, the results found to be increased mean 

scores in life skills and psychological wellbeing score. The present study results 

found to be moderate level life skills score and good psychological wellbeing after 

what has been conducted life skill program. The life skills program rapidly changed 

students’ skills which have been mentions in earlier. The present results consisted 

with earlier studies (Vranda & Chandrasekhar-Rao, 2007; Weissberg et al., 1989: 

Rezaii, E., Malekpour, M. & Arizi H. 2009; Ardashizadeh, M., (2004); Paselari, F. H., 

(2007); Carver, C., Scheier, M., & Weintraub, J. (1989). The Prem Vidya Yojan’ model 

Variables Group N Mean SD t-values  Sig 

Life Skills Trained 50 431.6 14.36 
22.509 

.000** 

Untrained 50 345.16 15.16 

Psychological 

wellbeing 

Trained 50 16.86 3.20 
-17.247 

.000** 

Untrained 50 9.66 4.74 
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was correspondently good and very effective model to teach and perform well in 

their ten different life skills. The model includes both verbal and non-verbal study 

materials, it may be very useful for all kind of students to improve the life skills 

respect to in their educational systems. The life skills have been beneficial effects 

toward students’ psychological wellbeing. The results found to be good 

psychological wellbeing placed after the training was provides. Its shows that the 

life skills are not only improve the ten different life skills and also improve the 

students’ mental health conditions as well. The overall psychological wellbeing was 

getting good shaped after the training, therefore, the life skills training program is 

very essential and effective to high school students.  

 The present study results found to be significant differences between trained 

and untrained groups in life skills and psychological wellbeing. This result consisted 

with earlier studies (Malekpour, M., Farahani, H., Aghaii, A., & Bahrami, A., (2006); 

Mishara, B. L., Ystgaard M., (2006); Moradi, A., & kalantari, M., (1996). The reason 

could be the effective training has been conducted with controlling extraneous 

variables. The life skills program was effectively impacted on their life skills and 

psychological wellbeing as well.  The second reason could be the life skills model 

includes verbal and non-verbal material which impacted on students effectively to 

adopt different skills in the academic settings. Therefore, students psychological 

wellbeing and life skills were get improved after the training.  
 

Implication of the study: 

The most important implication of the study is to improve the students’ mental 

health conditions through estimate the level of psychological wellbeing and build 

self-confidence and establish good relationship between teachers and students 

while studying different pressure conditions. The present study was bringing good 

results after the life skills program on different life skills as well as psychological 

wellbeing. The limitation of the study is did not controlling various extraneous 

variables while conducting life skills training programs to students. Other 

extraneous variables are influencing on students results. Out of this the present 

study found significant results on high school students. One more limitation of the 

study is not conducted pre test before intervention otherwise I could get exact 

differences if could conduct pre test.  
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A STUDY ON ORGANIZATIONAL HEALTH AMONG DIFFERENT AGE GROUP                      

OF  TEACHER EDUCATORS OF COLLEGES OF EDUCATION 
 

* DR. LINGARAJ  G. PUJAR 

  ABSTRACT: 

The  purpose of the study is to  A Study on Organizational Health of different 

age group of  Teacher Educators of Colleges of Education. Descriptive survey 

method was applied. The sample of the present study includes 200 Teacher 

educators of B.Ed, college who are working in Karnatak University, with stratified 

random sampling technique.   it is found that teacher educators belonging to 

different age groups differ on organizational health values. It is suggested that both 

male and female teachers should give more importance to other areas of 

organizational health. When the age of the college was considered, colleges more 

than 20 years are high on goal focus, perception of maintenance needs and morale. 

This study show that only on certain dimensions of organizational health were 

highlighted in institution. Therefore, different aspects of organizational health than 

less than 20 years. Teacher educators belonging to above 35 years are high on 

resource utilization of maintenance needs than other groups. Therefore, teacher 

educators belonging to other groups should give more emphasis on different 

dimensions of organizational health. This study shows that as the age increases, so 

the organizational health. 
 

Introduction: 

Teacher Education is that knowledge understanding, competency, skill and 

other abilities, which are relevant to the life of a “teacher as a teacher”. Teacher 

Education is a programme (course) for professional development of human 

resources to undertake teaching, research, extension and consultancy as teachers 

and teacher educators in teaching- learning institutions like schools, colleges and 

universities. 

The concept of organizational health and the consequences for the human 

being at work is since 1990, the major discussion within the international Forum 

for Organizational Health. Recently the organizational health concept has been 

translated into Human Being Management. 

Organizational health of the college has become a component of the college 

effectiveness as conseptualized by the reform movement in education. Thus 

organizational health of the college has become part of the effective college  rhetoric 
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and is considered by educational practitioners and reform as a specific contributor 

to students achievement, The educational system in India is today in a critical state-

resistant to change. Through large, our educational system is neither relevant nor 

effective. India’s educational ethos need major reforms in the context of changes 

that are sweeping our country. 

Organizations, like people, exist within a fluctuating state of wellness. 

Organizational health or well being is dependent on the interaction of the collective 

internal and external forces that intervene the fulfillment of the purpose of the 

organization. Organizational health refers to the organizational ability to identify 

and adjust to the requirement for change influenced by internal as well as external 

determinants. 

Miles (1973) gave a clearer concept of organizational health as a set of fairly 

durable and secondary system properties, which tend to transcend short term 

effectiveness. A healthy organization in this sense not only survives in its 

environment but also continues to cope adequately with time and continuously 

develops and extends its surviving and coping abilities. Short run operations on any 

particulars day may be effective or ineffective but continued survival; adequate 

coping and growth are taking place. 
 

Objectives of the Study: 
 

1. To study the overall organizational health of the Colleges of Education with 

reference to their age 

2. To study the levels of organizational health with reference to the age of the 

college. 

3. To study the dimensions of the organizational health of Colleges of 

Education with reference to the age of the college. 

Methodology: 

Descriptive method is found to be more suitable for this type of research work 

which describes and interprets what is (Best and Khan 1999). Therefore, the 

researcher has followed descriptive survey method for the present study. 

Sample: 

The population of the study consists of teacher educators of B.Ed, college who 

are working in Karnatak University. The study was limited to teaching staff of B.Ed, 

colleges only. 
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In Karnatak University, there were 28 colleges in which 3 government, 1 aided 

and 24 unaided colleges are considered in the present study. 

The required sample for the study were drawn using stratified random 

sampling technique 200 teacher educators of different B.Ed, colleges were drawn 

for the present investigation.  

Tools 

 Organizational Health Description Questionnaire developed by Hasseen Taj 

(2000) was used. 
 

Statistical Techniques: 

 For data analysis, Mean and Standard deviation, 't' test, F and ANOVA tests 

were used. The analyzed data were presented in the tables. 't' value has been 

calculated by using following formulae. 
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Here  

SED = Standard error of difference between two mean 

SD = Standard deviation 

N = Number of cases 

DM = Difference between two means. 
 

Analysis and Interpretation: 
  

In order to  Study the Organizational Health of Arts and Science Teacher 

Educators Colleges of Education ‘t’ test and ANOVA analysis  technique was applied.   

Major Hypothesis: Different age groups (Below 35 years, 35 years, Above 35years) 

of teacher educators do not differ significantly with respect to the organizational 

health. To test this hypothesis the one-way analysis of variance test was applied and 

the results are presented in the following table. 
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Table-1: Results of one-way analysis of variance (ANOVA) between different 

 ages of teacher educators (Below 35 years, 35 years, Above 35years) 

 with respect to organizational health 

sv DF SS MSS F-value P-value Signi. 

Between ages 2 1679.3049 839.6525 3.4421 

 

 

 

<0.05 

 

 

 

S 

 

 

 

Within ages 197 48055.450 243.9363 

Total 199 49734.755 1083.5888 

The above table reveals that, the different age groups (Below 35 years, 35 

years. Above 35years) of teacher educators differ significantly with respect to 

organizational health (F=3.4421, <0.05, S) at 0.05% level of. significance. Hence the 

null hypothesis is rejected and alternative hypothesis is accepted. It is concluded 

that, teacher educators belonging to different age groups are different 

organizational heath values. 

If F is significantly, to know the statistical significance between pair of age 

groups of teacher educators by applying the students t-test and the results are 

presented in the following table: 

Table-2: Results of t-test between different ages of Teacher Educators 

 (Below 35 years, 35 years, Above 35years) with respect to 

 Organizational Health 

Variable Age n Mean Std.Dev. t-value p-value Signi. 

Organizati 

onal health 

us 

 

 

 

Below 35years 

35years 

93 

14 

148.0968 

143.4286 

14.0597 

17.4255 

1.1216 >0.05 NS 

Below 35years 

Above  5years 

93 

93 

148.0968 

152.8172 

14.0597 

16.7857 

-2.0790 <0.05 S 

35years 

Above 35years 

14 

93 

143.4286 

152.8172 

17.4255 

16.7857 

-1.9418 >0.05 NS 

The above table reveals the followings: 

1. The below 35 years and 35 years of age teacher educators do not differ 

significantly with respect to organizational health (t= 1.1216, >0.05, NS) at 

0.05% level of significance. Hence the null hypothesis is accepted and 

alternative hypothesis is rejected. It is concluded that, below 35 years and 35 

years of age teacher educators are same on organizational heath. 

2. The below 35 years and above 35 years of age teacher educators differ 

significantly with respect to organizational health (t--2.0790, <0.05, S) at 0.05% 

level of significance. Hence the null hypothesis is rejected and alternative 

hypothesis is accepted. It is concluded that, below 35 years and above 35 years 
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of age teacher educators are different on organizational heath. Colleges with 

teacher educators above 35 years of age are high on organizational health when 

compared to colleges with teacher educators below 35 years of age. 

3. The 35 years and above 35 years of age teacher educators do not differ 

significantly with respect to organizational health (t=-1.9418, X).05, NS) at 

0.05% level of significance. Hence the null hypothesis is accepted and 

alternative hypothesis is rejected. It is concluded that, 35 years and above 35 

years of age teacher educators are same on organizational heath. 

Sub Hypothesis: Different age groups (Below 35 years, 35 years. Above 35years) of 

teacher educators do not differ significantly with respect to the first dimension of 

organizational health i.e. task confined and its dimensions (i.e. Goal focus, 

Communication adequacy, Optional power equalization). 

To test this hypothesis the one-way analysis of variance test was applied 

and the results are presented in the following table. 

Table-3: Results of one-way analysis of variance (ANOVA) between different 

 ages of subjects (Below 35 years, 35 years, Above 35years) with 

 respect to first dimension of organizational health i.e. task conferred 

 and its dimensions 

Variable SV DF SS MSS F-value P-value Signi. 

Task 

conferred 

Between ages 2 258.5635 129.2818 4.7945 <0.05 S 

Within ages 197 5312.0315 26.9646 

Total 199 5570.5950 156.2464 

Dimensions 

Goal focus Between ages 2 53.3530 26.6765 3.9104 <0.05 S 

Within ages 197 1343.9270 6.8220 

Total 199 1397.2800 33.4984 

Communicati

on 

adequacy 

Between ages 2 9.1864 4.5932 0.6488 >0.05 NS 

Within ages 197 1394.6336 7.0794 

Total 199 1403.8200 11.6725 

Optional 

power 

equalization 

Between ages 2 37.3512 18.6756 2.8042 >0.05 NS 

Within ages 197 1312.0038 6.6599 

Total 199 1349.3550 25.3355 

From the above table clearly indicated that, 

i. The different age groups (Below 35 years, 35 years, Above 35years) of teacher 

educators differ significantly with respect to first dimension of organizational 
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health i.e. task conferred (F=4.7945, <0.05, S) at 0.05% level of significance. 

Hence the null hypothesis is rejected and alternative hypothesis is accepted. It 

is concluded that, teacher educators belonging to different age groups are 

different on task conferred values. 

ii. The different age groups (Below 35 years, 35 years, Above 35years) of teacher 

educators differ significantly with respect to goal focus of the task conferred 

(F=3.9104, <0.05, S) at 0.05% level of significance. Hence the null hypothesis is 

rejected and alternative hypothesis is accepted. It is concluded that teacher 

educators belonging to different age groups are different on goal focus of the 

task-conferred. 

iii. The different age groups (Below 35 years, 35 years. Above 35years) of teacher 

educators do not differ significantly with respect to communication adequacy 

of the task conferred (P*0.6488, >0.05, NS) at 0.05% level of significance. 

Hence the null hypothesis is accepted and alternative hypothesis is rejected. It 

is concluded that, teacher educators belonging to different age groups are 

similar on communication adequacy of the task-conferred. 

iv. The different age groups (Below 35 years, 35 years, Above 35years) of teacher 

educators do not differ significantly with respect to optional power 

equalization of the task conferred (F=2.8042, >0.05, NS) at 0.05% level of 

significance. Hence the null hypothesis is accepted and alternative hypothesis 

is rejected. It is concluded that, teacher educators belonging to different age 

groups are similar on optional power equalization of the task-conferred. 

  If F is significantly, to know the statistical significance between pair of age 

groups of teacher educators by applying the students t-test and the results are 

presented in the following table: 

The following table results reveal that: 

i. The below 35 years and 35 years of age teacher educators do not differ 

significantly with respect to task conferred of organizational health (t=1.0494, 

>0.05, NS) and goal focus of the task conferred (t=0.5814, >0.05, NS) at 0.05% 

level of significance. Hence the null hypothesis is accepted and alternative 

hypothesis is rejected. It is concluded that, below 35 years and 35 years of age 

teacher educators are same on task conferred and goal focus scores. 

ii. The below 35 years and above 35 years of age teacher educators differ 

significantly with respect to task conferred of organizational health (t=-2.5847, 

<0.05, S) and goal focus of the task conferred (t=-2.4727, <0.05, S) at 0.05% 
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level of significance. Hence the null hypothesis is rejected and alternative 

hypothesis is accepted. It is concluded that, below 35 years and above 35 years 

of age teacher educators are different on task conferred and goal focus scores. 

Table-3: Results of t test between different ages of subjects (Below 35 years, 

 35 years, Above 35years) with respect to task referred and its 

 dimensions i.e. goal focus 

Variable Age n Mean Std.Dev. t-value p-value Signi. 

Task 

conferred 

 

 

 

Below 35years 

35years 

93 

14 

44.1505 

42.6429 

4.9232 

5.5968 

1.0494 >0.05 NS 

Below 35 years 

Above 35 years 

93 

93 

44.1505 

46.1075 

4.9232 

5.3921 

-2.5847 <0.05 S 

35years 

Above 35years 

14 

93 

42.6429 

46.1075 

5.5968 

5.3921 

-2.2307 <0.05 S 

Goal 

focus 

Below 35years 

35years 

93 

14 

14.6452 

14.2143 

2.6361 

2.1901 

0.5814 >0.05 NS 

 

 

Below 35years 

Above 35years 

93 

93 

14.6452 

15.6022 

2.6361 

2.6422 

-2.4727 <0.05 S 

 

 

35years 

Above 35years 

14 

93 

14.2143 

15.6022 

2.1901 

2.6422 

-1.8688 >0.05 NS 

The 35 years and above 35 years of age teacher educators differ 

significantly with respect to task conferred of organizational health (t=-2.2307, 

<0.05, S) at 0.05% level of significance. Hence the null hypothesis is rejected and 

alternative hypothesis is accepted. It is concluded that, 35 years and above 35 years 

of age teacher educators are different task on conferred scores. Colleges with 

teacher educators above 35 years of age are high on goal task dimension when 

compared to teacher educators below 35 years. Colleges with teacher educators 

above 35 years are high on task conferred dimension when compared to colleges 

with teacher educators with 35 years of age. But 35 years and above 35 years of age 

teacher educators differ significantly with respect to goal focus scores (t=-1.8688, 

>0.05, NS) at 0.05% level of significance. Hence the null hypothesis is accepted and 

alternative hypothesis is rejected. It is concluded that, 35 years and above 35 years 

of age teacher educators have same goal focus of the task-conferred scores. 

Discussion and Conclusion: 

 In this study, the researcher aimed to  A Study on Organizational Health of 

different age group of  Teacher Educators of Colleges of Education working under 

Karnatak University, Dharwad jurisdiction. From the analysis report, it is concluded 
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that, from the study, it is found that teacher educators belonging to different age 

groups differ on organizational health values. It is suggested that both male and 

female teachers should give more importance to other areas of organizational 

health. When the age of the college was considered, colleges more than 20 years are 

high on goal focus, perception of maintenance needs and morale. This study show 

that only on certain dimensions of organizational health were highlighted in 

institution. Therefore, different aspects of organizational health than less than 20 

years. Teacher educators belonging to above 35 years are high on resource 

utilization of maintenance needs than other groups. Therefore, teacher educators 

belonging to other groups should give more emphasis on different dimensions of 

organizational health. This study shows that as the age increases, so the 

organizational health. 
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NEED AND IMPORTANCE OF HIGHER EDUCATION OF WOMEN IN INDIA 
 

* DR. REMA MADHAVA 

“Education is Not Preparation for Life; Education is Life Itself.”  - John Dewey 
 

Abstract: 

         Education for all is recommended by the government because the development 

of any nation is depending on education of both genders.  Latest statistics reports 

that sex ratio of India are 944 females for every 1000 male. Considering the level of 

education in India, women get higher education than men even though there are 

state wise differences it has been found out that illiterate women face more 

hardships in life than literate ones. They have high levels of fertility as well as 

mortality; they suffer from malnutrition and all other related health problems 

.Present study aims at interviewing 10 women using semi structured questionnaire 

regarding their attitude towards women literacy and social change. Objective of the 

study is to analyze and understand the impact of women education in our society. 

In a male dominated society, women struggle to come up and prove herself.  

Psychological well being of women depends on their literacy. Economic 

development of the family and hence the society depends on women literacy. Also 

there are enough evidence to prove that women literacy and infant mortality rates 

are connected , Cultural upbringing play a major role in women’s life .we need to 

encourage and support each other to grow and fulfill their duties in life  

Key words; women education, social change, well being  

Introduction: 

        Through education, one develops capacities on many levels that increase one’s 

sense of personal control, mastery, and self-direction: the habits and skills of 

communication and analytic skills (Ross C.E. and Wu Ch. (1995) 

After India attained independence in 1947, the University Education Commission 

was created to recommend suggestions to improve the quality of education. 

However, their report spoke against female education, referring to it as: "Women's 

present education is entirely irrelevant to the life they have to lead. It is not only a 

waste but often a definite disability." 

         However, the fact that the female literacy rate was at 8.9% post-Independence 

could not be ignored. Thus, in 1958, a national committee on women's education 

was appointed by the government, and most of its recommendations were 
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accepted. The crux of its recommendations were to bring female education on the 

same footing as offered for boys 

Soon afterward, committees were created that talked about equality between men 

and women in the field of education. 

Empowerment through Education: 

         There is no question or debate on the importance of girls’ education. Offering 

girls basic education is one sure way of giving them much greater power — of 

enabling them to make genuine choices over the kinds of lives they wish to lead. 

This is not a luxury. The Convention on the Rights of the Child and the Convention 

on the Elimination of All Forms of Discrimination against Women establish it as a 

basic human right  

Importance of women education: 

Economic development and prosperity:  

          Education will empower women to come forward and contribute towards the 

development and prosperity of the country. 

Economic empowerment:  

          So long as women remain backward and economically dependent on men, the 

helpless condition of them cannot be changed. Economic empowerment and 

independence will only come through proper education and employment of women. 

Improved life:  

         In our country, girls wait for marriage and after marriage they lost their 

entities. Their rights are trodden down, sometimes situation becomes insulting. If 

we do not take a broad outlook in the field of female education, the situation will be 

worse. 

Dignity and honor: 

          Educated women are now looked upon with dignity and honor. They become a 

source of inspiration for millions of young girls who make them their role-models. 

Justice: 

         Educated women are more informed of their rights for justice. It would 

eventually lead to decline in instances of violence and injustice against women such 

as dowry, forced-prostitution, child-marriage, female feticides, etc. 

Choice to choose a profession of her choice:  

          Educated women can prove be highly successful in the fields of life. A girl-child 

should get equal opportunity for education, so that, she can plan to become a 
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successful doctors, engineers, nurses, air-hostesses, cook, or choose a profession of 

her choice. 

Alleviate poverty: 

          Women education is a pre-requisite to alleviate poverty. Women need to take 

equal burden of the massive task of eliminating poverty. This would demand 

massive contribution from educated women. There cannot be much social and 

economic changes unless girls and women are given their rights for education.          

Many studies have shown the benefits that education has for girls and women. The 

studies link education with reduced child and maternal deaths, improved child health, 

and lower fertility. Women with at least some formal education are more likely than 

uneducated women to use contraception, marry later, have fewer children, and be 

better informed on the nutritional and other needs of children. 

Fertility: 

         Girls' education helps women control how many children they have. Increasing 

girls' participation in school over time decreases fertility rates. Each additional year 

of schooling reduces mortality rates by 8% (Elo and Preston, in Deaton, 2003) 

 In Mali, women with secondary education or higher have an average of 3 

children while those with no education have an average of 7 children. 

 A 35-year study in Guatemala found a link between the years girls spent in 

school and the timing of childbearing. For each additional year a young woman 

spent in school, the age at which she had her first child was delayed 

approximately six to 10 months. 

Maternal Health : Increasing girls' access to education improves maternal health.  

 In Burkina Faso, mothers with secondary education are twice as likely to give 

birth more safely in health facilities as those with no education. 

 It has been estimated that an additional year of schooling for 1,000 women 

helps prevent two maternal deaths. 

Child Survival :  Increasing girls' education has positive effects on infant and child 

health.  

 A child born to a mother who can read is 50 percent more likely to survive past 

the age of 5 than a child born to an illiterate woman.  

 In Indonesia, child vaccination rates are 19 percent when mothers have no 

education. This figure increases to 68 percent when mothers have at least 

secondary school education. 
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 In Bangladesh and Indonesia, the odds of having a child who is shorter than 

average for its age decreases by around 5 percent for every additional year of 

formal education a mother has. 

HIV/AIDS :  

          Education decreases a girl's or woman's risk for contracting HIV or 

transmitting HIV to her baby.  

 Women in 32 countries who remained in school after primary school were five 

times more likely to know basic facts about HIV than illiterate women.   

 According to the 2010 Education for All Global Monitoring Report, in Malawi, only 

27 percent of women without any education know that HIV transmission risks 

can be reduced by taking drugs during pregnancy, but that figure rises to 59 

percent for women with secondary education. 

 A study in Zambia finds that HIV spreads twice as fast among uneducated girls. 

 A study in Uganda demonstrated that each additional year of education for girls 

reduces their chances of contracting HIV by 6.7 percent.  

Income Potential : Education boosts women's earning power.  

 A single year of primary school has been shown to increase women's wages 

later in life by 10 percent to 20 percent, while the returns to female secondary 

education are between 15 percent and 25 percent. 

Methodology for present study : 
 

Sample- Including 10 working women of 30 to 40 years working for more than two 

years in a reputed company  
 

 Procedure : 

Interview conducted using the semi-structured questionnaire based on the 

following points  

1. Benefit of education in home and society  

2. Psychological changes  

3. Personal growth  

4. Physical, Psychological and social well being                       
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Discussion: 

Based on the interview, findings are classified as follows 
 

Dimensions  Physical  Psychological  Social/ economical 

Healthy Self-confidence 

improved 

Better relationship  

Support to family/ 

Spouse  

Improved 

nutrition 

 Taking initiative  Economic 

independence  
 

Summary 

 Women felt empowered through education 

 Overall well-being of women increased as a result of their education 

 Women education leads to significant social development as well as economic 

development of the country  

 Women found to be more self-confident, economically independent, taking 

more initiative in family as well as in society, especially as support to family / 

spouse.  
 

Reference 
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RELATIONSHIP BETWEEN TEACHER WORK ORIENTATION AND                        

TEACHER ADJUSTMENT AMONG SECONDARY SCHOOL TEACHERS 
 

* DR.N.V.S.S.NARAYANA ** PROF.GARA LATCHANNA *** MADHU PRIYA 
 

Introduction : 

  True Education, it must be noted at the outset, is a powerful force in bringing 

about desired change. It is education and education alone that can bring about 

changes in knowledge, skills, attitudes, appreciations and understanding things 

around us. The definitions of Education formulated by a group of experts for the 

dictionary of Education stressed two important things in education.  Firstly, 

Education is a process, which should develop the required ability, attitude and 

other forms of behaviour for the full and development of the personality. This is the 

most comprehensive definition of education and explains its vital role in one’s life.  

Secondly, the process of Education includes learning, training, instruction and 

discipline. Briefly we can define education as the full and harmonious development 

of child’s powers and faculties of head, heart and hand. 

 If teachers realize that their profession demands exacting standards of life and 

conduct.  The nature of their work is such that they have to be sober models to the 

youngsters who are laced under their charge and who are going to be profoundly 

influenced by what they are.  It is their duty to maintain the high standards 

expected of them.  Efficient and dedicated service is the foundation on which 

teacher’s reputation rests.   Inspite of the need for Teacher Effectiveness it is 

evident sometimes that there has been growing concern about the role of teacher in 

the classroom.  Though the teachers are placed on the highest pedestal in society as 

the torchbearers and real lamplighters, in recent years probably no other 

professional group has been criticized so vehemently or as frequently as the 

teaching community. Recently, however, teachers and their problems have been 

attracting a great deal of attention throughout the world, especially in USA Teacher 

Work Orientation and Teacher Adjustment have become topics of increasing public 

and professional concern.  In addition to number of articles that have been 

appearing in professional journals, some have dedicated entire special issues on the 

topics – Teacher Work Orientation and Teacher Adjustment.  Unfortunately there 

seems to be a dearth of research in India in the related areas of Teacher Work 

Orientation and Adjustment.  The number of studies in the related areas mentioned 

about are only a handful in India as is evident from the First, Second, Third, Fourth, 
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Fifth and Sixth Survey of Research in Education by Buch, M.B., and NCERT (1974, 

1979 and 1983, 1991, 1997 and 2006). It is also noticed that very little effort is 

made to study Teacher Work Orientation with its correlates like Teacher 

Adjustment etc. 

Need for the present study: 

 Under these circumstances the investigator felt that a systematic study of 

Teacher Work Orientation and Teacher Adjustment among the Teachers in the 

Indian context is very much needed.  Identification of major sources of Work 

Orientation and Adjustment, the extent of the Work Orientation experienced by the 

Teachers in relation to Adjustment problems.   Some studies have suggested that 

there is a positive relationship between attitude towards life and attitude towards 

work or job satisfaction.  This holds good to one’s own working life also.  An 

inquiry into the above selected problems will provide us with information, which 

may be highly valuable for counselors, administrators and above all for teachers 

themselves to plan coping strategies for preventing the obstacles of Teachers in 

their Work Orientation and Adjustment Problems. A deep understanding of the 

present situation has prompted the investigator to take up a humble piece of 

research to probe into the allied aspects of Teacher Work Orientation and Teacher 

Adjustment problems facing by the teachers in their school and classroom teaching. 

Statement of the Problem: 

 Taking the unexplored aspects of Teacher Work Orientation and Adjustment 

into consideration and with the presumption that there exists a relation between 

the above aspects of Secondary School Teachers, the investigator is interested to 

undertake the study of the following problem. 

‘A study of relationship between Teacher Work Orientation and Teacher 

Adjustment among Secondary School Teachers in Vizianagaram District’. 

Scope of the Study: 

 No doubt, much research has been done on the teacher Work Orientation, but 

very little is advanced.  According to Barr, the evaluation of teachers as well as their 

efficiency in their teaching should be probed from time to time according to the 

changing situations in the society.  The present study is designed to study into 

various components of Teacher Work Orientation and Adjustment problems and 

the effect of probable intervening variables such as Sex, Locality, Qualification, 

Experience, Age, Marital Status, Type of Institution, Category of Institution and Type 
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of Management etc., on it.  It is also intended to study the influence of intervening 

variables on Teacher Work Orientation and Teacher Adjustment. 

 The study is limited to the Teachers working in Secondary Schools in 

Vizianagaram District.  The investigator conducted the study on the selected sample 

of Teachers of Secondary Schools in Vizianagaram District.  Vizianagaram District is 

chosen because this type of study is not carried out so far on the above category 

teachers, which is one of the most important North Coastal Districts of Andhra 

Pradesh from the point of view of both geographical and educational aspects.  It is 

felt that limiting this study to only Secondary School Teachers would be more 

meaningful because Work Orientation and Adjustment problems are likely to be 

more prevalent among the above category teachers. The purpose of the present 

study, therefore, is to have a deeper understanding of the Work Orientation and 

Adjustment problems of Teachers in Vizianagaram District taking the variables into 

consideration.  Finally, the study tries to discover if any significant relation prevails 

among the teachers in their Work Orientation and Adjustment problems. 

TEACHER WORK ORIENTATION: 

 The concept of Work or ‘Karma’ occupies a very great place in the history of 

man.  Work is the activity of man by which he meets the needs of himself and his 

society which affords him a degree of choice in the type of work done, and which 

provides him with a cultural and sub-cultural identity (Stanely and Michael).  The 

success of failure of a person depends upon his Work or Karma in general and his 

perception or the purpose of Work or Karma in particular. At a basic level work 

can be seen as carrying out of tasks, which enable people to make a living within the 

environment in which they find themselves.  Much discussion of what is often 

termed ‘attitudes to work’ or ‘work motivation’ centers on whether people 

generally go to work to seek extrinsic satisfaction (Do people go to work ‘just for 

money’, or ‘just for the company’?) or intrinsic pleasure (Do people want jobs which 

are inherently satisfying?)  In order to understand the multiplicity of factors 

influencing the meanings and experiences of work we can refer to the ideas 

developed in recent decades by sociologists in relation to orientation to work or 

work orientation. 

Measurement of Work Orientation: 

 There are so many ways to measure the adjustment and to detect the mal-

adjustment.  Mainly (1) Observation and interview, (2) Use of tests including 



                       INTERNATIONAL JOURNAL OF PSYCHOLOGY AND EDUCATION   
VOLUME - 3     ISSUE - 7     MAR   ‘2016 

           “IJPE”   ISSN: 2321 - 8606 

 

IJPE       Page 72
  

inventories and rating scales developed by number of psychologists like: Indiresen 

(1986) and Mohanthy (1992). 
 

TEACHER ADJUSTMENT: 

 The term ‘Adjustment’ has been borrowed from a biological concept of 

adaptation to emphasize the individual’s struggle to get along or survive in his or 

her social and physical environment.  It signifies to make oneself fit the demands of 

external world, but actually adjustment consists of two kinds of processes: fitting 

oneself into given circumstances and allowing the circumstances to fit one’s needs.  

Adjustment is a continuous process in the human life. In any education system the 

teacher is considered as the main instrument of accomplishing the aims of 

education but the present day teacher is surrounded with several problems of 

adjustment.  A teacher can work properly and would deliberately exhibit his 

teaching competency only when he is able to maintain a balance between two 

processes of adjustment mentioned earlier.  That is to say that the teacher should fit 

himself into given situation and changing the situation to fit his needs. 

 Teacher Adjustment is a state in which the needs of a teacher on one hand and 

the claims of his environment on the other hand are fully satisfied.  It is interesting 

to view teacher adjustment as a social system proposed by Getzels (1975), who 

opines a social system as involving two classes of phenomena, which are at once 

conceptually independent and phenomenally interactive.  There are, one the one 

hand, institutions with certain role and expectations that will fulfill the goals of the 

system.  On the other hand, there are individuals with certain personalities and 

dispositions inhabiting the system, whose interactions comprise what is called 

social behaviour.  Behaviour in the school can be understood as a function of the 

major variables – (1) Institution, role and expectation, which together refer to the 

normative dimension of activity in a social system; and (2) Individual, personality 

and disposition, which together refer to the personal dimension of activity in a 

social system.  From this it is evident that the teacher teaches the pupil so as to 

perform the role behaviour expected of him.  No two teachers are alike in 

performing the role behaviour expected of them, as the capacity to adjust with new 

environment would vary from teacher to teacher. 

Measurement of Adjustment: 

 There are so many ways to measure the adjustent and to detect the mal-

adjusment.  Mainly (1) Observation and interview, (2) Use of tests including 

inventories and rating scales developed by number of psychologists like: Haggerty – 
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Olson Wickman behaviour rating schedules, the Bell’s Adjustment Inventory, the 

Moony Checklist, the Roger’s test of Personality Adjustment, Taylor’s Anxiety Scale, 

Mittal’s Adjustment Inventory, Srivastava and Tiwari’s Adjustment Inventory and 

so on. The review of previous investigations has also been helpful in deciding the 

procedure as well as designing the present study and the interpretation of the 

findings.  The researchers reviewed in this chapter are divided into two sections 

viz., studies related to Teacher Work Orientation and Studies related to Teacher 

Adjustment. 

TEACHER WORK ORIENTATION: 

 It may be said that teaching is effective to the extent that the teacher acts in 

ways that are favourable to the development of skills, understanding, desirable 

attitudes, value judgments, adequate personal development of the pupils and above 

all to the Work Orientation or work styles of the teacher herself/himself.  Effective 

educative process and efficient scholastic achievement of pupils and ethos of an 

educational institution will evidently depend upon the expertise of the teaching 

personnel and their exemplary work style or work orientation.  Though work 

orientation of the teachers is a familiar research component, which has a ‘say’ in 

making the pupils alert and intelligent, the number of researches in this particular 

area is quite meager.  Research on work orientation or work style as a research area 

is almost a fresh, unexplained field on which much more research studies are to be 

launched. Though this area of research has gained greater significance, considerable 

research has not been carried out even upto the middle of 1980’s.  Non-inclusion of 

the area of research covered in the ‘Fourth, Fifth and Sixth Survey of Research in 

Education’ strengthens the fact that it is still in its infancy stage of development.  No 

study has been reported on teachers and teacher educators till 2006 though some 

studies have been conducted in Western countries on managers and other 

professionals.  Pioneer study in India, that too on managers was reported only in 

1986.  Details of the studies available so far are presented hereunder 

   Very limited number of studies have been reported in India on ‘Work 

Orientation’.  Indiresen’s (1986) study is said to be the pioneer study carried out in 

India on the Work Orientation of managers.  In her study two types of orientations 

were included.  They were (1) Self-perceptions as referred to personal orientation 

and (2) the evaluation of other managers referred to as perceived orientation.  

Personal orientation measured the self-perception of the individual towards 

various aspects of his own work.  Perceived orientation measured the work 
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orientation of managers in general as perceived by the respondent.  For the first 

type the managers were required to respond on a four point scale and for the 

second type on a five point scale. 

 The result suggested that in personal orientation, the achievement orientation 

got the highest rating followed by the meaning orientation.  That is, managers rate 

themselves as highly achievement oriented and carry out their work with a deep 

approach, comprehension and understanding.  The significant other orientation had 

the lowest rating and the reproduction orientation got slightly higher rating.  That 

means the managers perceive themselves as not so much concerned about doing 

things just to please significant others and that they also do not carry out the work 

in a ritualistic way following instructions. In perceived orientation, the order of 

rating was very different.  The other managers were perceived to be very high in 

their production orientation and the next higher rating was given for the significant 

other orientation.  This implies that the respondents see the other managers as 

showing less initiative and carry out their work just as they were told, to please the 

significant others. Indiresen found that individuals have different anchoring points 

for self-rating and for rating others.  She found, that in general the managers from 

government organizations seem to prefer to work within frame work of rules and 

regulations, attributing their behaviour to helplessness due to the system.  

Managers in public limited companies show two extreme tendencies.  Some show 

full independence and others complete compliance.  Some justify and even advocate 

compliance for the smooth functioning of the organization.  Whereas others 

attribute compliance to external and organizational factors. Mohanthy (1991) 

studied ‘Burnoutness, Meaning in life and Work Orientation’ in teacher educators of 

Orissa.  For the purpose he modified the work Orientation inventory used by 

Indiresen (1986).  He classified the Orientation into two – (1) Affiliation Orientation 

and (2) Achievement Orientation.  He observed that the teacher educators of Orissa 

have lower mean on meaning in life in comparison to that of Calcutta Teachers and 

their loss of meaning lead them to burnoutness.  The meaning also contributed for 

their work orientation.  Persons high in meaning were achievement oriented, 

whereas persons low in meaning were affiliation oriented in their Work 

Orientation. 
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TEACHER ADJUSTMENT: 

 While reviewing the related research studies on Teacher Adjustment, it is fund 

that most of the works in this area had been done on students, some on student-

teachers but unfortunately very little on teachers. 

Studies by Pandey, P.S. (1981), Pandey, M.R. (1981), Pal (1984), Mistra (1986), 

Kumari (1982) and Bhintade (1986) focus either on performance and academic 

achievement or on aspirations, intelligence and adjustment patterns are self-

concept along with academic achievement.  Baral (1969) studied on social 

maladjustment among high school students.  Two studies (Veereshawar, 1979 and 

Tripathy 1981) analyzed adjustment problems of adolescents.  Prasana (19884) 

found that high and low achievers have differential adjustment patterns. 

 Gupta, S (1981) found that the total adjustment of male and female teachers 

improved from lower to higher level of education.  Nanda (1957) studied the needs 

of adolescent girls and thir bearing on individual adjustment.  The other areas of 

study on adjustment are – factors related to adolescent adjustment (Bhatt, and 

others 1961), adjustment probems of adolescents (Kakkar, 1964), problem of 

school adjustment (Bhagia, 1966), adjustment of physical handicapped children 

(Pinto, 1974), adjustment problem of under achievers (Bhatt, 1971), adjustment 

differences and different levels general intelligence and socio-economic status 

(Mattoo, 1972), and adjustment problem of gifted children and their reactions to 

frustration (Pandit, 1973). 

 Malhotra (1976) studied teacher classroom behaviour in relation to attitude 

and adjustment of teachers was significantly related to success in teaching.  Pandey, 

G.S. (1973) studied teachers adjustment in relation to professional efficiency.  Dutt, 

R. (1983) conducted a study of social cohesion in the elementary teacher training 

institution its relationship with attitude and adjustment of student teachers.  Goyal 

(1980) studied the relationship among attitudes, job satisfaction, adjustment and 

professional interest of teacher educators in India.  Singh, V. (1987) observed a 

better family adjustment among women teachers when compared to women 

working in different professions. 

 The major findings of Donga, N.S. (1987) in his study on adjustment of student 

teachers were (1) Female trainees were more adjusted than male trainees.  (2) 

There was no significant effect of marital status, level of education, status in family 

and age on adjustment.  (3) Socially backward trainees were more adjusted than 

non-backward trainees.  (4) Trainees of different colleges differed significantly in 
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adjustment.  (5) Student-trainees coming from the science faculty had the lowest 

adjustment.  (6) The middle-income group was most maladjusted.  (7) The group 

having teaching experience of two years was more maladjusted than the others.  (8) 

The student-trainees having teaching experience in primary school were highly 

adjusted (9) Student-trainees who resided in hostels were highly adjusted.  (10) 

There was no significant effect of interaction between faculty, teaching experience 

and sex upon adjustment.  (11) There was no significant effect of interaction 

between age, mental status and educational qualification upon adjustment.  Rao, 

R.B. (1986) studied inter-relationship of values, adjustment and teaching attitude of 

pupil teachers.  Prathibha Deo (1980) investigated into some personality and 

adjustment correlates of teacher effectiveness.  Nadeem (1988) conducted a study 

on personality adjustment level of intelligence, inter-personal perception and 

teaching success of teachers at secondary level and found adjustment as a sound 

predictor of teaching success.  Chaddha, D.K. (1988) studied self-concept of teachers 

and emotional adjustment. 

 Nancy, K.French (1993) studied elementary teacher Stress and class size and 

found none of the teachers in schools which pupil teacher ratios below 15:1 

reported high level of stress associated with class size.  Michael Imber and others 

(1990) investigated factors contributing to teacher satisfaction with participating 

decision making.  Randolphy, R. Colnelim and others (1990) observed student 

faculty interaction in the college classroom.  Josue Whisler (1991) studied the 

impact of teacher relationship and interactions on self-development and 

motivation.  Punch, K.F. and Tuettemann (1991) conducted a study on stressful 

teachers and the likelihood of psychological distress among classroom teachers. 

 Mohanthy (1992) and Indira, B. (1996) studied on Teacher Work Orientation.  

The study of mohanthy is confined to the Secondary School Teachers in Orissa in 

their Work Orientation.  While Indira, B. is confined her study on Degree College 

Teachers in their Work Orientation in relation to Stress etc. Whereas Seetharama 

Raju, PVS (1994) studied Teacher Adjustment in relation to Teacher Competency 

and Teacher Attitude. In this study an attempt is made to find the significant 

relationship between Teacher Work Orientation and Teacher Adjustment among 

the selected sample of Secondary School Teachers in Vizianagaram District. 

Definitions of the Terms Used: 

         In the present study, the investigator is concerned with Teacher Work 

Orientation and Teacher Adjustment.  Definitions of these constructs are dealt with. 
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Teacher: 

 The term teacher in this study is used to refer to Secondary Schools of 

Vizianagaram District only. 
 

Teacher Work Orientation: 

 The definition of Teacher Work Orientation in this study is confined to the 

orientation of work or karma of the Teachers, the relationship with the various 

categories considered; and keeping the dimensions of Achievement Orientation as 

well as Affiliation Orientation are taken into consideration.  Hence, the Teacher 

Work Orientation is, his participation in academic activities, classroom 

organization, teaching learning process, designing to attain the challenged tasks 

both at classroom and school level activities. 

Teacher Adjustment: 

 Teacher Adjustment in this study has been defined as a satisfactory 

relationship between the individual teacher and his environment in respect of four 

dimensions viz., home, emotional, school and social.  So Teacher Adjustment is, his 

adjustments with family members and climate in the home, his feelings, aspirations, 

stress, emotional balance etc.  His relations with head of the institute, colleagues 

and students in the school, and his activities relations and participation in the 

society. 

Problem: 

 The problems posed in this study are, to establish relationship between 

Teacher Work Orientation and Teacher Adjustment.  Accordingly, the statement of 

the present study is ‘A Study of relationship between Teacher Work 

Orientation and Teacher Adjustment among Secondary School Teachers in 

Vizianagaram District’. 

Objectives of the Study: 

1.To find out the relationship between Teacher Work Orientation and Teacher 

Adjustment. 

2.To find out the relationship between the Dimensions of Teacher Work 

Orientation. 

3.To find out the relationship between the dimensions of Teacher Adjustment. 

4.To find out the relationship between inter and intra-relationship between the 

dimensions of Teacher Work Orientation and Teacher Adjustment. 
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5.To find out the significance of difference between different categories of 

demographic variables in respect of Teacher Work Orientation and Teacher 

Adjustment. 

Hypotheses of the Study: 

 In the present study the investigator has proposed the following hypotheses 

for testing the item wise identified problems of the present research study. 

1.There is no significant relationship between Teacher Work Orientation and 

Teacher Adjustment. 

2.There is no significant relationship between the dimensions of Teacher Work 

Orientation. 

3.There is no significant relationship between the dimensions of Teacher 

Adjustment. 

4.There is no significant relationship between inter and intra-relationship between 

the dimensions of Teacher Work Orientation and Teacher Adjustment. 

5.Male and Female Teachers do not differ significantly in their Teacher Work 

Orientation and Teacher Adjustment. 

6.Rural and Urban area Teachers do not differ significantly in their Teacher Work 

Orientation and Teacher Adjustment. 

7.TTC., B.Ed., and M.Ed., Teachers do not differ significantly in their Teacher Work 

Orientation and Teacher Adjustment. 

8.Below and above 20 years experience teachers do not differ significantly in their 

Teacher Work Orientation and Teacher Adjustment. 

9.Below and above 35 years age teachers do not differ significantly in their 

Teacher Work Orientation and Teacher Adjustment. 
 

Limitations: 

 This study is limited to only teachers of different Secondary Schools in 

Vizianagaram District of Andhra Pradesh. 

 Teachers who are teaching the school subjects are included in the sample and 

P.E.Ts, Craft teachers and others are excluded. 

 To measure the Teacher Work Orientation Inventory Scale in which the 

dimensions – Achievement Orientation and Affiliation Orientation included, is used 

in this study. 

 To measure the Teacher Adjustment Scale consists of four dimensions viz., 

Home, Emotional, School and Social are considered in this study. 



                       INTERNATIONAL JOURNAL OF PSYCHOLOGY AND EDUCATION   
VOLUME - 3     ISSUE - 7     MAR   ‘2016 

           “IJPE”   ISSN: 2321 - 8606 

 

IJPE       Page 79
  

Development and Standardization of Teacher Work Orientation Self-rating 

Scale: 

 In order to measure the opinions of Teacher with regard to Teacher Work 

Orientation Inventory scale is used.  This scale is previously developed and 

standardized by Dr.B.Indira for her research study.  The investigator has decided to 

take only two dimensions such as Achievement Orientation and Affiliation 

Orientation.  After considering the significance of these aspects – Achievement and 

Affiliation orientations are measured with the help of 17 items.  All the 17 items are 

positive in nature.  Against each item there are four alternatives are provided viz., 

Very often, Often, Sometimes and Rarely. 

Predictive Validity: 

 In this study the present investigation measure the predictive validity (John, 

W.Best and James, V.Khan, 2003 P.219) for the purpose of adoptability.  A large 

number of items have prepared by collecting from various sources.  And included in 

the already standardized tool by Dr.B.Indira.  A large form of questionnaire was 

prepared by adding some more items and was circulated to the different teacher 

educators who are highly qualified and well experience in the field of educational 

research.  After circulation of the present questionnaire the investigator requested 

their opinion on the statement of different dimensions for its validity.  After 

thorough observation and study of the items collected from the experts, 17 items 

with 2 dimensions are taken for final study.  Thus the present Teacher Work 

Orientation Inventory scale is adopted with the help of predictive validity.  

Development and Standardization of  Teacher Adjustment Self-rating Scale: 

 In order to measure the opinions of Teacher with regard to Teacher 

Adjustment scale is used.  This scale is previously developed and standardized by 

Dr.Pakalapati, VSR (1994) for his research study.  The investigator has decided to 

take only four dimensions such as Home, Emotional, School, and Social.  After 

considering the significance of these aspects – Home, Emotional, School and Social 

aspects are measured with the help of 57 items.   Out of 57 items, 17 items are 

negative and the rest 40 are positive in nature.  Against each item there are four 

alternatives are provided viz., Strongly Agree (SA), Agree (A), N (Neutral), DA 

(Disagree), SDA (Strongly Disagree). 

Predictive Validity: 

 In this study the present investigation measure the predictive validity (John, 

W.Best and James, V.Khan, 2003 P.219) for the purpose of adoptability.  A large 
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number of items have prepared by collecting from various sources.  And included in 

the already standardized tool by Dr.Pakalapati, VSR.  A large form of questionnaire 

was prepared by adding some more items and was circulated to the different 

teacher educators who are highly qualified and well experience in the field of 

educational research.  After circulation of the present questionnaire the 

investigator requested their opinion on the statement of different dimensions for its 

validity.  After thorough observation and study of the items collected from the 

experts, 57 items with 4 dimensions are taken for final study.  Thus the present 

Teacher Work Orientation Inventory scale is adopted with the help of predictive 

validity.  The finalized questionnaire is consists of 57 items with four dimensions. 

Administration of Tools: 

 After developing and standardized the above tools of the present study 

following the predictive validity as suggested by John, W.Best and James V.Kahn, the 

final and fresh scales are prepared for the final study and to administer with a 

specific instruction.  Each statement in both the tools are followed Likert method of 

summated rating technique.  This technique is used because it is most 

straightforward technique.  A clear instruction was given to the respondents to 

express their opinion by putting a tick mark against the response category to which 

they agreed with.  Each scale is started with personal data page.  These two scales 

are administered to 389 teachers working under different areas and different 

management in Vizianagaram of Andhra Pradesh. 
 

Collection of Data: 

  For collecting the data, the investigator visited each school and administered 

these scales to the teachers personally.  They advised to put their name, sex, 

locality, qualification, experience, age, marital status, type of institution, category of 

institution and type of management of the institution etc., in the place provided in 

the personal data sheet of each scale. 

 Required instructions are given in the first page of these two tools.  The 

investigator requested the teachers to follow those instructions, which responding 

to the tools.  Teachers are further advised not to leave any item of the too.  Most of 

the teachers filled the tools on the spot and return to the investigator.  Thus thee 

two tools collected are scored according to the statistical procedure. 

Scoring: 

 The responses scored according to the key.  For all the 17 positive items scores 

in respect of Teacher Work Orientation from 4 to 1 (i.e., 4 for Very Often, 3 for 
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Often, 2 for Sometimes and 1 for Rarely). Hence, the Score of Teacher Work 

Orientation will be between 17 to 68.  Similarly, the responses scores in respect of 

Teacher Adjustment Inventory for all 57 items – Scoring from 5 to 1 for five 

responses i.e., Strongly Agree (SA), Agree (A), Neutral (N), Disagree (DA) and 

Strongly Disagree (SDA) for positive items, while the scoring will be from 1 to 5 in 

respect of negative items.  Thus the total score will be in between 57 to 285.  Basing 

on the above principle, both the tools were scored and computed as required and 

stated in the analysis of data. 

Sample: 

 The sample selected for the present investigation 200 teachers 389 teachers 

covering different areas and different category Secondary Schools in Vizianagaram 

District.  Random sampling technique is followed to draw the sample for the 

present study.  Thus it is found to be a satisfactory sample and the sample is 

believed to be adequate to test the hypotheses.   

Tools Description: 

 The investigator selected the research tools viz., Teacher Work Orientation and 

Teacher Adjustment duly standardized by the earlier researcher has administered 

among the selected sample of Secondary School Teachers. 

Teacher Work Orientation: 

 The investigator decided to make use of standardized tool Teacher Work 

Orientation constructed and standardized by Dr.B.Indira, Reader in Education, 

M.R.College of Education for the purpose of her research study is to measure the 

level and extent of Teacher Work Orientation among the selected sample of 

Secondary School Teachers in Vizianagaram District. 

 The Work Orientation is consists of 17 items duly standardized earlier by 

Dr.Mohanthy, which was used by Dr.B.Indira subsequently.  In this tool two 

dimensions are identified as (1) Achievement Orientation and (2) Affiliation 

Orientation. 

Teacher Adjustment: 

         The Teacher Adjustment Tool was constructed and standardized by 

Dr.P.V.Sitarama Raju, Head & Research Director, M.R.College of Education, 

Vizianagaram for the purpose of his Research Study. 

The Work Orientation is consists of 17 items duly standardized earlier by 

Dr.Mohanthy, which was used by Dr.B.Indira subsequently.  In this tool two 
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dimensions are identified as (1) Achievement Orientation and (2) Affiliation 

Orientation. 

 After presenting the methodological aspects of the present study, the 

investigator is also interested to present the statistical procedure, which was used 

in the present study is as follows –  

(a) to establish the relationship between the two variables i.e., Teacher Work 

Orientation and Teacher Adjustment ‘r’ values are computed. 

(b) to measure the significant differences between these two variables in relation 

to the demographic variables the means, standard deviations and ‘t’ values are 

computed. 

The results are presented and all the hypotheses of the present study are tested 

and verified.  The implications of the results are analyzed and interpreted in 

relation to the problem of the present study with reference to hypotheses aspect 

wise and variable wise.  Analysis of the results of any study should be based on 

suitable statistical treatment.  The measurement of variables undertaken for this 

study should be presented clearly and precisely.   

Accordingly, the results are analyzed in three-phase manner.  The first phase 

consists of testing of major hypotheses, the second phase consists of testing of 

subsidiary hypotheses pertaining to significance of difference between various 

demographic variables in respect of Teacher Work Orientation and Teacher 

Adjustment and the third phase consists of testing hypotheses pertaining to 

significance of difference between high and low groups.  Keeping the above 

discussion into consideration, the following conclusions are arrived at. 

CONCLUSIONS: 

1. There is significant relationship between Teacher Work Orientation and 

Teacher Adjustment among the selected sample Secondary School Teachers.. 

2. There is significant relationship between the dimensions of Teacher Work 

Orientation among the selected sample Secondary School Teachers. 

3. There is significant relationship between the dimensions of Teacher 

Adjustment among the selected sample Secondary School Teachers. 

4. There is significant relationship between inter and intra-dimensions of 

Teacher Work Orientation and Teacher Adjustment among the selected sample 

Secondary School Teachers. 
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Teacher Work Orientation: 

 In respect of sex category, the mean value obtained by Female Teachers is 

higher than that of Male Teachers. 

 There is no significant difference between the Teachers in respect of Locality 

category. 

 In respect of Qualification category, the mean value obtained by TTC 

qualification teachers is higher than that of B.Ed., qualification teachers.  The 

mean value obtained by TTC qualification teachers is higher than that of M.Ed., 

qualification teachers.  No significant difference between B.Ed., and M.Ed., 

qualification teachers. 

 In respect of Experience category, Above 20 years experience teachers 

possessed higher mean than below 20 years experience teachers. 

 In respect of Age category, above 35 years age category teachers obtained 

higher mean than below 35 years age teachers. 

 In respect of Marital status category, the mean value obtained Unmarried 

Teachers is higher than Married Teachers. 

 In respect of Type of School category, the mean value obtained by Residential 

School Teachers possessed higher mean than Non-Residential School Teachers. 

 In respect of Type of Category Schools, Co-educational School teachers 

possessed higher mean than the teachers of Exclusively Girls Schools. 

 In respect of Type of Management of School the conclusions are as follows –  

 There is no significant difference between Government and Private Unaided 

School Teachers. 

 There is no significant difference between Government and Municipal School 

Teacher. 

 There is significant difference between Government and Residential Schools.  

The mean value obtained by Residential School Teachers is higher than 

Government School Teachers. 

 There is no significant difference between Government and Minority School 

Teachers. 

 There is significant difference between Government and Zillah Parishad 

Schools.  The mean value obtained by Zillah Parishad School Teachers is higher 

than Government School Teachers. 

 There is no significant difference between Private Unaided and Municipal 

School Teachers. 
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 There is no significant difference between Private Unaided and Residential 

School Teachers. 

 There is no significant difference between Private Unaided and Minority School 

Teachers. 

 There is no significant difference between Private Unaided and Zillah Parishad 

School Teachers. 

 There is no significant difference between Residential and Zillah Parishad 

School Teachers. 

Teacher Adjustment: 

 In respect of sex category, the mean value obtained by Female Teachers is 

higher than that of Male Teachers. 

 There is no significant difference between the Teachers in respect of Locality 

(i.e., Rural and Urban area) category. 

 In respect of Qualification category, there is no significant difference between 

the Teachers with TTC., B.Ed., and M.Ed., qualifications. 

 In respect of Experience category, below 20 years experience teachers 

possessed higher mean than above 20 years experience teachers. 

 In respect of Age category, above 35 years age category teachers obtained 

higher mean than below 35 years age teachers. 

 In respect of Marital status (i.e., Married and Unmarried) category, There is no 

significant difference between the above category teachers.  

 In respect of Type of School (i.e., Residential and Non-Residential) category, no 

significant difference is found between the above category teachers.  

Implications of the Study: 

 In the present study the following are the implications arrived at. 

 In respect of relationship between the dimensions of Teacher Adjustment 

Inventory, though there is positive significant relationship is found between the 

dimensions of Teacher Adjustment, the Emotional and Social aspects are found low 

significant relationship with other dimensions is need to be considered in this 

regard. In respect of inter and intra-relationship between the dimensions of 

Teacher Work Orientation and Teacher Adjustment that though there is significant 

relationship between the dimensions Achievement Orientation and Affiliation 

Orientation of Teacher Work Orientation; and the Home Adjustment, Emotional 

Adjustment, School Adjustment, Social Adjustment of Teacher Adjustment 
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possessed low correlation.  Hence, the search of causes for low correlation obtained 

in the above study is needs to be examined. 

Suggestions for Further Research: 

o A Study of Teacher Work Orientation in relation to Teacher Stress may be 

attempted. 

o A study of Teacher Adjustment in relation to Teacher Professional Pleasure may 

be conducted. 

o An investigation into Teacher Work Orientation in relation to Teacher 

Effectiveness may be conducted. 

o A comparative study of Teacher Adjustment and Teacher Efficiency may be 

conducted. 
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A STUDY TO EVALUATE THE LEVEL OF ANXIETY AMONG  
STUDENTS IN LEARNING A SECOND LANGUAGE 

 

* MS. VIDHYA.L  ** DR. P.VIJAYALAKSHMI ANBU  *** MR. S.VENKATESAN 
 

Abstract: 

Anxiety the word is defined as the kind of tension, thoughts that worry us and 

leads to the arousal of some physical changes like increased blood pressure and 

mental pressure. Learning or acquiring an alien language can be a fearsome 

experience. A student one who learns a second language is apprehended and 

pressured especially in the second language learning classroom as they are 

completely filled with anxiety as to do well in the classroom. This study is an 

attempt to evaluate the level of anxiety in acquiring a second language.  

The sample consisted of students who were between 13 and 17 years old. The 

objectives of the study are to investigate how the ESLs or the EFLs experience 

anxiety in the course of learning the second language and to bring out the specific 

factors that causes the anxiety. The convenience sampling technique was used by 

the researcher. In the South Indian Foreign Language here means English. The 

questionnaire was validated with Cronbach’s Alpha which shows that alpha= .771. 

In all the above statistical tools probability value P= 0.05 was considered as 

significant. The reliability of the questionnaire was verified with Cronbach alpha, 

(alpha= 0.771) which is acceptable and a good result. 

 Introduction 

Anxiety the word is defined as the kind of tension, thoughts that worry us and 

leads to the arousal of some physical changes like increased blood pressure and 

mental pressure. Anxiety is different from fear. Fear is a kind of unpleasant emotion 

created or caused by the threat of pain, harm or danger on one hand and on the 

other hand anxiety is something that is caused with an uncertain outcome and is 

scary. 

Types of anxiety 

 There are different types of anxiety 

a) Existential anxiety – This can occur when a person faces angst, an existential 

problem or     with the kind of feeling that life is meaningless or purposeless. 

b) Mathematical anxiety- Mathematics anxiety has been defined as feelings of 

tension and anxiety that interfere with the manipulation of numbers and the 

solving of mathematical problems in a wide variety of ordinary life and 
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academic situations Math anxiety can cause one to forget and lose one’s self-

confidence (Tobias, S., 1993). 

c) Somatic anxiety- This anxiety causes physical changes and one can feel 

muscle tension, gastrointestinal problems etc. 

  d) Stage fright: Having nervousness before appearing in front of the audience on 

stage. 

 And many other anxieties like social anxiety and stranger anxiety etc. 

Objective  

The study aims at evaluating the anxiety level of students of a selected school 

at Chennai.  This study specifically focuses on the factors that cause of language 

learning anxiety, as projected by the second language learners and factors that can 

reduce anxiety. 

 To investigate how the ESLs or the EFLs experience anxiety in the course of 

learning the second language. 

 To bring out the specific factors that causes the anxiety. 

     This study focuses mainly on the factors that stimulate anxiety and the 

experience of   the language learners while learning the second language.  
 

 Anxiety in learning English as a second language: Learning or acquiring an 

alien language can be a fearsome experience. A student one who learns a second 

language is apprehended and pressured especially in the second language learning 

classroom as they are completely filled with anxiety as to do well in the classroom. 

Students who do well in all other fields of their education also experiences anxiety 

as they are blocked mentally to novel data. There is a feeling among the learners 

and educators that acquiring a second language than your own is a huge task which 

creates anxious feelings. As an English teacher, I have witnessed numerous 

situations encountered by many students who are attempting to acquire and 

produce a foreign language. This anxiety is particularly or specifically raised when 

students are required to speak in class, and during exams and tests. There is a 

significant change in language teaching and learning over the last years. There are 

many research that has focused on the learners role in learning the second language 

and the components like attitude ( e.g. Wencescao, 1991), self-conception, efficacy 

and perception (e.g. Chapman & Tunmer ,2002, Slavin, 2003 in Brown, 2007) and 

motivation ( e.g. Yihong, Yuan, Ying & Yan, 2007). Other variables such as age, 

gender, choice in career, civilizing background, also were investigated as the role of 
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learners of language. Onwuegbuzie et al. (1999) observed that learning the second 

language which creates or causes anxiety could influence their learning in general 

and then the fluency of speech in specific. Similarly, Kondo and Ling also expressed 

their  opinion that the language learners who are anxious may have problems such 

as reduction in the production of word and difficulty in understanding spoken 

instructions. Hashimoto, Y., (2002) too contends that anxiety exerts a strong 

influence on individuals’ perceived competence, which will in turn negatively affect 

their willingness to communicate in the language classrooms. Worde, R V., (1998)  

investigated the causes of language learning anxiety and found that speaking 

activities, inability to comprehend, negative classroom experiences, fear of negative 

evaluation, native speakers, methodology, pedagogical practices and the teachers 

themselves were the main causes of  learning anxiety. Kondo, D S., and Ling, Y 

Y,(2004) too, found out that low proficiency, speaking activities and fear of negative 

evaluation by classmates were the three major causes of language learning anxiety.  

          Liu, M., (2006) observed the Chinese undergraduate non-English majors at 3 

varied levels of students by way of close examination, and the study reveals 1) a 

notable size of students belonging to different level of proficiency felt anxious while 

speaking English in class 2) the more proficient they were less anxious 3) when 

happened to respond single to the teacher or the educator they were much anxious 

4) were found to have less anxious when they were working in pairs 5) with 

increased outlook to oral language the learners  felt less anxious about using the 

focused or the target language in communication.  Macintyre and Gardner (1991) 

observed via the controlled lab setting that anxiety in interpersonal settings with 

recollection of words and learning is known as communication anxiety and various 

other anxieties includes classroom, test, state and the anxiety in the audience. Each 

of it is influenced or determined by the type of anxiety that could happen within 

towards learning the second language According to these researchers there is a 

great challenge that whether the students are aware that only in the language 

learning classroom they experience difficulty or to differentiate the type of anxiety 

they have and its effect in the second language learning atmosphere (p.297). Young 

(1991) observed that the learners with anxiety thought that they are weaker in 

their language skills than their peers and had a kind of low feeling to degrade them. 

They did not want to speak loud because of fear during conversational classroom 

activities. He further said that sometimes even the instructors could cause anxiety 

in the learners by intimidating the learners in order to correct them (learners) 
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while speaking, thinking that they are doing it for the betterment of the learners but 

it goes the other way of creating anxiety and even sometimes losing interest in 

learning the language too.   Horwitz et al. (1991) states that Kleinmann’s (1977)  

has found that students who were less anxious benefitted much from the second 

language classroom whereas who were found with high levels of anxiety were not 

benefitted from the second language classroom. The students who undergo anxiety 

at this period are worried, have trouble in concentration, sweat and experience 

forgetfulness, trembling and all these are interlinked psycho-physiological signs 

obstructing the language learning. He further adds in a study conducted in the year 

1986 that there are many other factors that causes anxiety in learning the second 

language and the prime factor being they would be negatively evaluated (fear of 

negative evaluation)of criticism from peers, self-concept of their own ability, 

comparison made between them and their friends who are the native speakers of 

the target language and sometimes feel shame that they do not utter or pronounce 

the same like the original speakers of the language. Marwan , A., (2007) investigated 

the Indonesian Students’ foreign language anxiety and observed the types of anxiety 

experienced by FL learners and the methods they used to adjust with their anxiety.       

          The study findings projected that most learners underwent a certain level of 

anxiety in the process of language learning. The elements like lack of confidence, 

preparation and fear of failing the class were the cardinal reasons of their 

anxiousness. It further projected that non preparation was the major factor 

contributing to learning anxiety among the learners irrespective of their 

capabilities and that  the female learners lacked  confidence in their learning than 

their male partners.William and Andrade, (2008) examined the anxiety in Japanese 

University EFL classes and their findings indicated Most of the students were 

disappointed and felt helpless, although they thought themselves as having better 

capability specified  a greater sense of resilience. Other outcome was that the 

consequence of and response to anxiety were associated with gender. Na, (2007) in 

an effort to explore high school students’ English learning anxiety in Chinese EFL 

classrooms, analysed 115 students from a high school in Shandong Province, China. 

The results indicated that students indeed had comparatively high anxiety in 

English learning and that they experienced more fear of negative evaluation.  The 

high anxiety plays a somewhat enervating role in the high school students’ language 

learning and that anxiety affects high school students’ achievement in acquiring 

proficiency in English language learning. 
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Motivation in Language learning: Motivation is the best and the vital component 

needed to stimulate any thought of any person and the two types are the integrative 

and the instrumental motivations. The first being a complete approach of learning 

toward the nature of the target language group and the second being a practical and 

purposeful goal in learning the target language. Motivation has been further divided 

into two intrinsic and extrinsic motivations.  According to Ehrman, Leaver, & 

Oxford, 2003, intrinsic motivation is referred to as an internal desire to perform an 

action for self enjoyment and self satisfaction as when learning is perceived 

students take up the task very enjoyable and interesting and even challenging to 

achieve the goal whereas, extrinsic motivation, is an external force that drives a 

person to do the task in order to avoid punishment or to earn rewards. There are 

many other things that can reduce anxiety like design student-centered lessons, 

open a discussion with the students on the topic anxiety, and get rid of the negative 

thoughts. Young (1991) observed that Journal writing would provide students to 

express their emotions, fear, realizations, and future plans. Teachers being 

facilitators can help students face the realistic situation which creates anxiety than 

by avoiding the situation.  By encouraging the students join the language club, 

approach the learning in calm, relaxed, way would motivate much in their second 

language learning. Allow the students to  indulge in self-talk to tell themselves that 

“I can do this”, “Just be relaxed”, etc. 
 

 Materials and Method: 

    Sample: The data were collected by using convenient sampling method from 

109 9th and 10th STD students attending a Matriculation school in Chennai. All the 

students showed willingness to participate in the present study. With respect to 

gender, 53 were boys and 56 were girls.  

 Materials Used: 

Socio- Demographic Questionnaire: To collect the information from students 

about their age, gender, mode of education parents’ income, parents’ education 

qualification and parents’ occupation a simple demographic questionnaire was 

used.  

Foreign Language Classroom Anxiety Scale (FLCAS): FLCAS was used to 

measure the language anxiety (Horwitz et al (1986)). There were 33 question items. 

This tool supported the researcher’s study and it was thoroughly validated with the 

gone through reviews of the researcher  like Dialnet –A Spanish Version of the 

FLCAS-871315.pdf Revisiting AIDA’S FACTOR ANALYSIS where, in the Instruments 
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it is mentioned as FLCAS……composed of 33 items –five point Likert Scale, ranging 

from (1) Strongly agree to (5) Strongly disagree and in  examining the students of 

Taiwan technical University by Chen-Chang Tsai, Department of Applied Foreign 

Languages, Nan Kai University of Technology, Taiwan and I-Cheng Chang, 

Department of Environmental  Engineering, Nation Ilan University, Taiwan where, 

in the instruments it is stated that originally, the FLCAS was taken from Horwitz et 

al.(1986), which had  33 questions to bring out the motivation and anxiety of 

English learning students of the above mentioned universities that were 

categorized  in to 3 broad categories of FLCAS:  Anxieties of communication, test 

and scared of negative evaluation. However, the researchers omitted the 

inappropriate items out of the original 33 items as per the suggestion given by the 

panel of reviewers’. FLCAS was used to measure two dimensions of FLCAS: Use of 

English and the test anxiety (1-9) and the anxiety of classroom learning of English 

(10-24). With reference to the final version of the 24 items of questions being 

reasonable reliable for the formal final version with the Cronbach alpha value of .84. 

In the present study the researcher did not eliminate or omit any of the 33 items it 

was kept the same and was distributed among the students. 

 Procedure: After obtaining the needed from the respective authority. The aim and  

objective of the present study was clearly and elaborately explained to the students 

who were approached during their class hours  and they were read out the question 

items for better understanding of them and collected the needed information from 

them. After participants filled the questionnaire researcher thanked the 

participants for giving their best support for the study, without which it would not 

be a possible outcome. 

Results 

          Table 1: Distribution of the percentage with respect to the question items 

and the    

participants response 

  

Strongly 
agree 

Agree Neither 
agree/disagree 

Disagree Strongly 
disagree 

Q1 4.6 12.8 25.7 29.4 27.5 

Q2 15.6 24.8 14.7 29.4 15.6 

Q3 17.4 22.0 11.9 22.9 25.7 
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Q4 3.7 7.3 23.9 33.9 31.2 

Q5 21.1 8.3 13.8 15.6 41.3 

Q6 5.5 4.6 22.9 34.9 32.1 

Q7 21.1 31.2 23.9 11.0 12.8 

Q8 12.8 13.8 8.3 25.7 39.4 

Q9 12.8 26.6 23.9 15.6 21.1 

Q10 13.8 10.1 18.3 15.6 42.2 

Q11 12.8 26.6 15.6 24.8 20.2 

Q12 12.8 19.3 16.5 15.6 35.8 

Q13 22.9 26.6 11.0 15.6 23.9 

Q14 17.4 15.6 20.2 16.5 30.3 

Q15 7.3 22.0 24.8 24.8 21.1 

Q16 10.1 22.9 15.6 22.9 28.4 

Q17 2.8 11.0 14.7 19.3 52.3 

Q18 14.7 11.0 22.9 21.1 30.3 

Q19 21.1 16.5 24.8 23.9 13.8 

Q20 10.1 24.8 21.1 24.8 19.3 

Q21 7.3 13.8 20.2 21.1 37.6 

Q22 8.3 20.2 16.5 23.9 31.2 

Q23 14.7 24.8 25.7 16.5 18.3 

Q24 14.7 31.2 27.5 11.0 15.6 

Q25 12.8 18.3 13.8 26.6 28.4 

Q26 2.8 10.1 10.1 21.1 56.0 

Q27 8.3 15.6 30.3 20.2 25.7 

Q28 9.2 13.8 21.1 18.3 37.6 

Q29 11.0 16.5 23.9 15.6 33.0 

Q30 13.8 22.0 24.8 22.9 16.5 

Q31 15.6 38.5 16.5 11.9 17.4 

Q32 14.7 13.8 29.4 20.2 22.0 

Q33 20.2 28.4 23.9 11.9 15.6 
 

The above table shows the independent responses given by the study 

participants and the percentage found was the least being 2.8 in strongly agree to 

question numbers 17 and 26 they are “I often feel like not going to my language 



                       INTERNATIONAL JOURNAL OF PSYCHOLOGY AND EDUCATION   
VOLUME - 3     ISSUE - 7     MAR   ‘2016 

           “IJPE”   ISSN: 2321 - 8606 

 

IJPE       Page 94
  

class” and “I feel more tense and nervous in my language class than in my other 

classes” to 56.0 in strongly disagree to the question item number 26 “I feel more 

tense and nervous in my language class than in my other classes.” 

         Table 2:  Comparison of anxiety scores with respect to gender.  

 

 

 

 

 

 
 

The above table on comparison of anxiety scores with respect to gender which 

clearly brings out that there is no statistical significance at p≤ 0.05 between the 

genders and the anxiety level is same in both the genders. From which it is studied 

that age is gender difference does not play a major role is causing anxiety.  

Table 3:  Comparison of anxiety scores with respect to age 
[ 
 

 
 
 
 
 
 
 
 
 

 
                                           Cronbach alpha = 0.771 which is acceptable 

Bivariate analysis using Unpaired t - test 

Groups Mean S.D t-Value P-Value 

Male 109.5 15.2 
0.665 0.508 # 

Female 109.9 15.5 

# No significance at P ≤ 0.05 level 

Multivariate analysis using One way ANOVA test 

Age Mean S.D f- Value p-Value 

13 years 114.6 17.3 

2.615 0.05 * 
14 years 107.4 12.5 

15 years 112.0 16.6 

16 years 99.0 11.0 

* Significance at P ≤ 0.05 level 
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Table 3 shows the comparison of the anxiety scores with respect to age and it was 

found   that there is a statistical significance in the anxiety level scores (.916>0.05) 

which is significant at P ≤ 0.05 level.  13 year old students had great level of anxiety 

with the mean and SD of the higher range as 114.6 and 17.3 respectively and 16 

year old students with less level of anxiety the mean and the SD ranges as 99.0 and 

11.0 respectively. The graphical presentation clearly brings out that as the age 

increases the level of anxiety decreases with  the Cronbach alpha value as 0.771 

which is acceptable. 

Discussion 

 The study results show that the level of anxiety is the same in both the 

genders. As age increases the level of anxiety decreases. In specific questions like 

Q10 “I worry about the consequences of failing my foreign language class” with 

respect to gender there is a significant association between the gender and the 

responses in which 47.2% of the males said that they strongly disagree, with p 

value of 0.005<0.01.With respect to income those students whose parents have > 

35000 as income had responded to strongly disagree with 36.2% , whereas those 

students  whose parents income is <50000 had responded as neither agree nor 

disagree  with 53.8% with p= 0.001 ≤ is 0.01 to  Q 14 “I would not be nervous 

speaking the foreign language with native speakers” and with respect to gender 

there is a significant association between the gender and the responses with p value 

0.05≥ 0.05 to  Q 16 “Even if I am well prepared for the language class, I feel anxious 

about it”(32.1% of  female agree and 34.0% of male strongly disagree). These three 

questions clearly brings out that there is a significant association with respect to 

gender, income and age. 

Conclusion 

It is regarded that anxiety is one of the essential problems that affects the 

psychological well-being and happiness of an individual. To find out the cause and 

bringing out a good solution to get rid of this big ‘A’- Anxiety from the heart and 

mind of the students who are exposed to learning the second language, who 

attempts to speak and make good effort of them either by self-motivation or by 

extrinsic motivation is a challenging task of any teacher. Provide intervention for 

anxiety would be an advantageous effort for the students learning second language 

to perform well and to overcome the threat of anxiety.  

(Key words: Anxiety, Second language learning, Language learning anxiety) 
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A STUDY OF EFFECTIVENESS OF POSITIVE BEHAVIOUR THERAPY ON  

SELF-CONFIDENCE OF CHILDREN WITH VISUAL IMPAIRMENT  

IN PRE-TEST AND POST-TEST OF EXPERIMENTAL  

AND CONTROL GROUP STUDYING IN INCLUSIVE EDUCATION 
 

 

* P V SREENIVASAN** DR. M MANIVANNAN 
 

 

ABSTRACT : 

Studies have revealed that self-confidence is the contributing factor for 

providing natural basis of adult life experiences for children with visual 

impairment. It is hypothesized that positive behaviour therapy would enhance the 

self-confidence of children with visual impairment. The present study focuses on 

the effectiveness of positive behaviour therapy on self-confidence of children with 

visual impairment in pre-test and post-test on experimental and control group. The 

Experimental Method was used for the present study. The Purposive Sampling 

technique was adopted to select the sample of the study. The tool –Self Confidence 

Scale for Children with Visual Impairment (SCSCVI) was constructed, standardized 

and used.The descriptive analysis was used. The findings revealed that there was a 

significant difference between pre-test and post test on experimental group. 

INTRODUCTION : 

Special education services are provided at present mainly through two major 

systems such as Special school services and Inclusive Education school services by 

SarvaSikshaAbhiyan and Inclusive Education Secondary Stage. Past many years of 

experience prove that education of children with visual impairment is carried out 

equally on par with sighted children. When the academic performance of the 

children with visual impairment are encouraging, we need to think of many factors 

to say whether the children with visual impairment are academically suitable, 

physically fit, mentally alert and socially amicable in those educational 

programmes. The prime aim of any education programme should be to shape the 

behavior of the learner. It is necessary to take into consideration of various factors 

which directly or indirectly influence the behavior of children. The self-confidence 

often plays an important role in influencing the behavior of children studying in 

inclusive schools. When this fact is addressed to all children, children with visual 

impairment should also be fostered with self-confidence which can provide a sound 

basis for providing natural and reality based environment when they go out of 

schools.   
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OBJECTIVES OF THE STUDY: 

 The following are the main objectives of the present study: 

1. To find out if there is any significant difference in the mean scores of Self 

confidence between Control group and Experimental group in the pre-test. 

2. To find out if there is any significant difference in the mean scores of Self 

confidence for the Control group between pre-test and post-test 

3. To find out if there is any significant difference in the mean scores of Self 

confidence for the Experimental group between pre-test and post-test 

4. To find out if there is any significant difference in the mean scores of Self 

confidence between Control group and Experimental group in the post-test 
 

HYPOTHESES OF THE STUDY: 

1. There is no significant difference in the mean scores of Self confidence between 

Control group and Experimental group in the pre-test. 

2. There is no significant difference in the mean scores of Self confidence for the 

Control group between pre-test and post-test 

3. There is no significant difference in the mean scores of Self confidence for the 

Experimental group between pre-test and post-test 

4. There is no significant difference in the mean scores of Self confidence between 

Control group and Experimental group in the post-test 
 

METHODS: 

The investigator adopted the pre-test and post-test group design to study the 

effectiveness of Positive behaviour therapy on enhancing self-confidence among 

school going children with visual impairment. It is a systematic approach in which 

the researcher manipulates one or more variables and controls and measures any 

change in other variables.  

SAMPLE: 

The investigator used Purposive sampling technique to select the sample for 

this study. The sample chosen for the present study consisted of 240 children with 

visual impairment undergoing secondary education in inclusive schools. 

VARIABLES: 

For an educational research, certain concepts which have some systematic 

relationship with any other concepts are of great importance. Any concept that can 

be expressed in quantitative and qualitative value is called a ‘variable’. That is, the 

variables are conditions or characteristics that the researcher manipulates, and 
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controls or observes.  Different variables selected by the investigator are given in 

the following sub-headings. 

INDEPENDENT VARIABLE: 

The independent variables are the conditions or characteristics that the 

researcher manipulates, or controls in his/her attempt to ascertain their 

relationship to observed phenomena. That is, independent variable is used for 

meaningful interpretation of the dependent variable. For the present investigation, 

there are three, they are: 

1. Gender    :Male/ Female  

2. School  Level   :Secondary/ Higher Secondary 

3. Nature of Disability  : Totally Blind / Low Vision 
 

DEPENDENT VARIABLE : 

The dependent variables are the conditions or characteristics that appear, 

disappear, or change as the researcher introduces, removes, or change independent 

variables. For the present study – Self confidence of the visually impaired children 

at secondary and higher secondary inclusive schools are takenas the dependent 

variable. 
 

TOOL USED: 

The data are necessary for carrying out any research investigation and it is 

necessary to adopt or evolve a systematic procedure to collect essential data 

adequate in quality and quantity. So the data must be collected with the help of 

special instruments or tools. Selection of tool is an important ingredient of a 

successful research study. For the present investigation the researcher has chosen 

the following tool –Self Confidence Scale for Visually Impaired Students 

(SCSVIS).Another tool used is Positive Behaviour Therapy which was adapted one.  
 

RESULT AND DISCUSSION: 

Analysis on Mean Self Confidence Score of Pre-test Control and Experimental 

Groups Sample 

The following datatable indicates the distribution of self-confidence mean 

scores of control group and experimental group samplein pre-test. 
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Table –1 

Mean Self-Confidence Scores of Control and Experimental Group in Pre-test 

 

S.No. 

 Self Confidence 

Components 

Pre-test Mean Score 

Control 

group 

Experimental 

group 

1 Learning Behavior (LB) 17.362 17.334 

2 Emotional Problems (EP) 24.155 23.155 

3 Self Concept (SC) 15.797 15.498 

4 Social Relationship (SR) 14.247 14.247 

5 Academic Needs (AN) 19.619 19.412 

6 General Capabilities (GC) 16.587 16.587 

In Total 107.767 106.233 
 

The table 1 shows the mean self-confidence scores of control and experimental 

group children with visual impairment in pre-test. 

The table 1 scores with respect to the self-confidence components indicate the 

following results. 

 In Learning Behaviour the mean self confidence score of the control group is 

17.362 and the experimental group is 17.334 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having almost same level of self confidence. 

In Emotional Problem the mean self confidence score of the control group is 

24.155 and the experimental group is 23.155 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having almost same level of self confidence. 

In Self concept the mean self confidence score of the control group is 15.797 

and the experimental group is 15.498 respectively. These scores indicate that the 

control group and experimental group children with visual impairment are having 

almost same level of self confidence. 

In Social Relationship the mean self confidence score of the control group is 

14.247 and the experimental group is 14.247 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having same level of self confidence. 
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In Academic needs the mean self confidence score of the control group is 

19.619 and the experimental group is 19.412 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having almost same level of self confidence. 

In General Capabilities the mean self confidence score of the control group is 

16.587 and the experimental group is 16.587 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having  same level of self confidence. 

In general, the mean self confidence score of the control group in pretest is 

107.767 and experimental group is 106.233 respectively. Both these two scores are 

belonging to the range 64 to 128 which indicate the selected children with visual 

impairmentare having AVERAGE LEVEL of self confidence and also both control 

group and experimental group children are homogeneous group children. 

The graph 1indicates the distribution of self confidence mean scores of control 

group and experimental group samplein pre-test. 

 

Analysis on Mean Self Confidence Scores of Pre-test and Post test of 

ControlGroup Sample 

The table2 indicates the distribution of self-confidence mean scores of control 

group samplein pre-test and .post test 

Table 2 

Mean Self-Confidence Scores of Control in Pre-test and Post-test  

S.No. 

 Self Confidence 

Components 

Control Group Mean Score 

Pre-test Post-test 

1 Learning Behavior (LB) 17.362 17.634 

2 Emotional Problems (EP) 24.155 25.555 
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3 Self Concept (SC) 15.797 16.278 

4 Social Relationship (SR) 14.247 15.147 

5 Academic Needs (AN) 19.619 18.265 

6 General Capabilities (GC) 16.587 16.538 

In Total 107.767 109.417 
 

The above table 2 shows that the self-confidence mean scores of control group 

children with visual impairment in pre-test and post-test. 

The table scores with respect to the self-confidence components indicate the 

following results.  

In Learning Behaviour the mean self confidence score of the control group in 

pre-test is 17.362 and in the post-test is 17.634 respectively. These scores indicate 

that both scores in pre-test and post-test control groupchildren with visual 

impairment are having almost same level of self confidence. 

In Emotional Problem the mean self confidence score of the control group is 

24.155 and the experimental group is 25.555 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having almost same level of self confidence. 

In Self concept the mean self confidence score of the control group is 15.797 

and the experimental group is 16.278 respectively. These scores indicate that the 

control group and experimental group children with visual impairment are having 

almost same level of self confidence. 

In Social Relationship the mean self confidence score of the control group is 

14.247 and the experimental group is 15.147 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having same level of self confidence. 

In Academic needs the mean self confidence score of the control group is 

19.619 and the experimental group is 18.265 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having almost same level of self confidence. 

In General Capabilities the mean self confidence score of the control group is 

16.587 and the experimental group is 16.538 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having same level of self confidence. 
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In general, the mean self confidence score of the control group in pretest is 

107.767 and experimental group is 109.417 respectively. Both these two scores are 

belonging to the range 64 to 128 which indicate the selected children with visual 

impairmentare having AVERAGE LEVEL of self confidence and also both control 

group and experimental group children are homogeneous group children. 

The graph2 indicates the distribution of self confidence mean scores of control 

group samplein pre-test and post- test. 

 
Analysis on Mean Self Confidence Scores of Pre-test and Post-test of 

Experimental Group Sample 

The following datatable indicates the distribution of self-confidence mean 

scores of experimental group samplein pre-test and post-test. 
 

Table –3 

Mean Self-Confidence Scores of Experimental Group in Pre-test and Post-test 

 

S.No. 

 Self Confidence 

Components 

Experimental Group Mean 

Score 

Pre test Post test 

1 Learning Behavior (LB) 17.334 19.434 

2 Emotional Problems (EP) 23.155 24.155 

3 Self Concept (SC) 15.498 17.498 

4 Social Relationship (SR) 14.247 14.647 

5 Academic Needs (AN) 19.412 19.412 

6 General Capabilities (GC) 16.587 18.587 

In Total 106.233 113.733 
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The above table 4 shows the self-confidence mean scores of experimental 

group children with visual impairment in pre-test and post- test.  

The table scores with respect to the self-confidence components indicate the 

following results.  

In Learning Behaviour the mean self confidence score of the experimental 

group in pre-test is 17.334 and the experimental group in post-test is 19.434 

respectively. These scores indicate that the experimental group children with visual 

impairment are having different level of self confidence. 

In Emotional Problems the mean self confidence score of the experimental 

group in pre-test is 23.155 and the experimental group in post-test is 24.155 

respectively. These scores indicate that the experimental group children with visual 

impairment are having almost same level of self confidence. 

In Self Concept the mean self confidence score of the experimental group in 

pre-test is 15.498 and the experimental group in post-test is 17.498 respectively. 

These scores indicate that the experimental group children with visual impairment 

are having different level of self confidence. 

In Social Relationship the mean self confidence score of the experimental 

group in pre-test is 14.247 and the experimental group in post-test is 14.647 

respectively. These scores indicate that the experimental group children with visual 

impairment are having almost same level of self confidence. 

In Academic Needs the mean self confidence score of the experimental group 

in pre-test is 19.412 and the experimental group in post-test is 19.412 respectively. 

These scores indicate that the experimental group children with visual impairment 

are having almost same level of self confidence. 

In General Capabilities the mean self confidence score of the experimental 

group in pre-test is 16.587 and the experimental group in post-test is 18.587 

respectively. These scores indicate that the experimental group children with visual 

impairment are having different level of self confidence. 

In general, the mean self confidence score of the experimental group in pretest 

is 106.233 and posttestis 113.733 respectively. Both these two scores are belonging 

to the range 64 to 128 which indicate the selected children with visual 

impairmentare having AVERAGE LEVEL of self confidence and also both in pretest 

and posttest of experimental group children are homogeneous group children. 

The graph4 indicates the distribution of self-confidence mean scores of 

experimental group samplein pre-test and post- test. 
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Analysis on Mean Self Confidence Scores of Post test of ControlGroup 

Experimental group Sample 

The following datatable 3 indicates the distribution of self confidence mean 

scores of control group and experimental group samplein post-test. 

Table – 4 

Mean Self-Confidence Scores of Control and Experimental Group in Post-test 

S.No. 

 Self-Confidence 

Components 

Post-test Mean Score 

Control 

group 

Experimental 

group 

1 Learning Behavior (LB) 17.634 19.434 

2 Emotional Problems (EP) 25.555 24.155 

3 Self Concept (SC) 16.278 17.498 

4 Social Relationship (SR) 15.147 14.647 

5 Academic Needs (AN) 18.265 19.412 

6 General Capabilities (GC) 16.538 18.587 

In Total 109.417 113.733 
 

The above table 4 shows the self-confidence mean scores of control group and 

experimental group children with visual impairment in post-test. It shows 

difference in general and also in the some components of self-confidence.  

The table scores with respect to the self-confidence components indicate the 

following results. 
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In Learning Behaviour the mean self confidence score of the control group is 

17.634 and the experimental group is 19.434 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having different level of self confidence in post-test. 

In Emotional Problem the mean self confidence score of the control group is 

25.155 and the experimental group is 24.155 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having almost same level of self confidence. 

In Self concept the mean self confidence score of the control group is 16.278 

and the experimental group is 17.498 respectively. These scores indicate that the 

control group and experimental group children with visual impairment are having 

almost same level of self confidence. 

In Social Relationship the mean self confidence score of the control group is 

15.247 and the experimental group is 14.647 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having same level of self confidence. 

In Academic needs the mean self confidence score of the control group is 

18.265 and the experimental group is 19.412 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having almost same level of self confidence. 

In General Capabilities the mean self confidence score of the control group is 

16.538 and the experimental group is 18.587 respectively. These scores indicate 

that the control group and experimental group children with visual impairment are 

having different level of self confidence. 

In general, the mean self confidence score of the control group in posttest is 

109.417 and experimental group is 113.733 respectively. Both these two scores are 

belonging to the range 64 to 128 which indicate the selected children with visual 

impairmentare having AVERAGE LEVEL of self confidence and also both control 

group and experimental group children are homogeneous group children. 

The graph 4 indicates the distribution of self confidence mean scores of control 

group and experimental group samplein post- test. 
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FINDINGS: 

1. There is no significant difference in the mean scores of Self confidence between 

Control group and Experimental group in the pre-test.  

2. There is no significant difference in the mean scores of Self confidence for the 

Control group between pre-test and post-test 

3. There is significant difference in the mean scores of Self confidence for the 

Experimental group between pre-test and post-test 

4. There is significant difference in the mean scores of Self confidence between 

Control group and Experimental group in the post-test 
 

CONCLUSION: 

In this study, the investigator made an attempt to know the effectiveness of 

positive behaviour therapy in enhancing the self confidence of children with visual 

impairment in pre-test and post-test of experimental and control group.  The 

findings of the descriptive analysis reveal that there is a significant difference in the 

experimental group after the treatment positive behaviour therapy.It is inferred 

from the study that the positive behaviour therapyhas effective results in increasing 

the self-confidence of the children with visual impairment. 
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